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CHAPTER I
INTRODUCTION
The phenomenon of the Israeli kibbutz is not altogether tm.known to the well-informed reader.

A number of

brief as well as detailed descriptions of the economic,
social and educational structures of the kibbutz have been
published and widely read.
Ideologically, the kibbutz is a development of many
utopian dreams of social critics of the last two centuries.
The part played by Jewish thinkers of the Enlightenment in
the growth of social conscience in Europe in all currents of
Socialism - as it came to be called - had a profound influence
on the development of practical Zionist thought.

Not only

was Jewish life to be rebuilt in its historical homeland,
but the very structure of society would also be renewed.
The overall national aspirations were to be applied with
strong social and socialist overtones.
Kibbutz, in Hebrew, means group.

During the past half

century however, in Israel it has come to mean a very special
kind of group - one of the voltm.tary collective
1

2

communities tn which all but intimate personal property
is held strictly in commons in whlch the family functions
chiefly as a psychological and not an economic institutions
and in which the prevailing ideology is hlmanlstic Social•
ism, rooted in the principle •from each according to his
abilities, to each according to hls needs" • wlthln the lim•
itatlons of the collective to satisfy a need.

Although the

kibbutz, which has typified the development of Israel, was
once an exotic source of theoretical speculations in which
many observers had consigned lt to the "herotc• age of Isra•
el's establishment, predicting that in more prosaic times
it would disintegrate, the Israeli kibbutz, founded about

70 years ago, shows no sign of collapse.
well rooted in reality.

Rather, it la now

Thousands of children bom ln klb•

butzlm (plural of kibbutz) have grown to maturity and became
the parents of a second and erand•parents of a third genera•

tlon of kibbutz children.

Soon, a fourth generation of

klbbutzn1ks (members of a kibbutz) wt.11 attain adult member•
ship in the settlements.

The Israeli kibbutz today ls an

undeniable national and social asset of the State of Israel,
far beyond the experimental stage.

3

r:.ver since ite inception, the

k1bbut~

moveffil\!'nt ha.s en•

joyed eonsic,erable stat"..is and prestip;g a 1n sp1 te of the fact
that rd.bbutzniks have never been more than a tiny minority

1n Israel, about fr.% of the population.

Yet, it is almost

impossible to conceive the drama of the State without the
major role which the kibbutz has played in the struggle for
inde:oendence and 1.11 the shapin.v, of the country's social and

economic character.

That minority forms the backbone of

Israel's agriculture, provides leadership to some of the
ma.1or political parties as well as the admtnlstration of the

State (half a dozen mtnlstera of the current Israeli Cabinet,
as well as the two former Prime Ministers were ki.bbutzniks),
and 1ts role in defense is outstanding,

The kibbutzim served,

and are still serving as a living wall, defending the fron•

tiers.

Their sons are the mainstays of Zahal (the Israeli

army) and its officers' corps (about 36% of the pilots and
40'7., of the officers).

The k1 bbutznlks were looked up to,

and still are, as pioneers capable of great endurance, per•
s1stence, and of

unswerv1n~

devotion to the

reali~at1on

their ideals1 social and national, as well as moral.

of

The

achievements of the kibbutz movement in all spheres !of national,
governmental and cultural endeavor are beyond question.

CHAPTER II
THE PURPOSE
The purpose of this study is to examine to what extent,
culturally viewed, the system of collective education has
been successful.

From a cultural point of view, the suc-

cess of the educational system of any society is to be measured by the degree to which it has produced members who are
motivated to perpetuate the culture of their society, and by
the extent to which it has developed in its members the kind
of character that is consistent with the values of that particular culture.
A detailed description of the process by which a kibbutz-bred individual is prepared for adult life in the society which he will live in will be presented, along with the
conceptual background.

In addition, the observations and

results obtained by the various studies will indicate:
(1)

ivhether children collectively reared in such a

setting will be equipped with the necessary values, and
~eared

to live a productive and happy life within the corn-

mtmity which reared them.

5

( 2)

\vhat the product looks like in comparison with

other end-products

bro~ht

up in the nuclear family settinp,.

The hypothese of this study weres
(1)

Certain skills, which depend on learning and rein-

forcement, begin earlier in kibbutz children than in the traditional family. and are more intensive in adulthood.
(2)

The kibbutznik is more tolerant and less dogmatic

than the non-kibbutznik, and is more understanding and wil·
linR to experience interactions with other P,roups.
(3)
are

takin~

Chan~es

in the formation of the Oedipus Complex

place, in the direction of freeing it from a

characteristic burden of conflicts, with the consequence of
a little ambivalence toward the parents.
(4)

There are not any definite similarities in the

personality structure of kibbutz individuals, nor are there
any stereotyped patterns of normal and abnormal behavior.

'

';,

I\
I'
,'\

F
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REASONS FOR STUDY
In reviewing the literature, the investigator found
that many specialists attempted to define the specific characteristics of the kibbutz-reared individual, and to isolate
the modal personality prototype of this kibbutz child and
adolescent.

According to some of these definitions, the

"typical" kibbutz youngster appears to be decidedly introverted, emotionally insecure, inhibited, and shy with strangers.
At the other extreme, such youngsters have been described as
emotionally stable and extroverted, capable of adapting themselves to any social environment.
On the one hand, they have been described as emotionally and intellectually depleted • with uniform interests,
narrow horizons, and little originality.

On the other hand,

they have been described as more intellectually gifted than
other groups of youngsters in Israeli society, able to per•
form non-routine tasks, and rich in emotional expression and
creative ability in numerous fields of activity.
These surprisingly divergent results led the writer to
the interesting problema

is there an archetype or "typical"

>
7

personality structure of a kibbutz sabra (Israeli native),
or is there a wide spectrum of diverse personality patterns
that makes it very simple to find confirmation for the theoretical hypotheses one happens to believe in7

As a result,

the idea of a comprehensive study which would summarize the
existing literature, emerged.

-

8

METHODS OF STUDY

The method of investigation involved in this study was

library research.

The libraries of Loyola University,

North-western University, the College of Jewish Studies,
The Chicago Public Library, The Hebrew University (Je:ru•

salem) and 1'he Hebrew University (Tel•Aviv), were utilized
for this purpose.

Publication of the existing literature dealing with
conceptual background and ideology, educational themes and
philosophy, along with personality and clinical studies,
both in English and in Hebrew were used and summarized.

p

CHAPTER III
THE EDUCATIONAL SYSTEM1
THE PRIMARY FUNCTIONS OF
COMMUNAL SOCIALIZATION
The kibbutz, which represents an embodiment and realization of the Founders' ideal of creating a new society based on equality and justice - is keenly aware that its
real test will be the extent to which the future generation
of kibbutz-born children will remain in the commtmlty, con•
tinuing the principles and living its life.

Education is

therefore considered a prime concern of the whole commtmity,
and much effort is invested in experimentation and innovation.
The tmique educational system of the kibbutz, referred
to as collective education, has two main characteristics which
distinguish it from any other educational systems
(1)

The upbringing of the children is the economic

as well as the theoretical and ideological responsibility
of the whole community, and not only of the individual parents.
(2)

The upbringing of children by parents in their

home is replaced by an upbringing in commtmal children's
houses.

It is in these children's houses that members of

the commtmity, trained for this job, are the caretakers and
educators.

10
As an agent of socialization, the educational system
of the kibbutz is based on and related to many of the ideo·
logical convictions upon which the kibbutz itself was founded.
Its aims, however, like those of any other educational systern, are educational.
The primary functions of collective education, as
pointed out by the educational literature of the Federations, 1
is to servea
a.

as a means to perpetuate kibbutz life,

b.

as a means to bring about a healthier child
by establishing a different type of family,

c.

as a means to integrate the educational environment.

1Due to historical circumstances and different educational
youth movements affiliated with political parties, three
major Federations • which pledge their allegiance to the
three labor partieo in Israel - were established and are
in existence to date. They differ mainly in approach to
~eneral politics outside the kibbutz, in details of their
historic evolution, and in certain minor aspects of kibbutz life.

>
11

A,

Perpety§J:iM the kibbµtz vA1YU
After reviewing the extensive literature of the Fed•

erstions dealing with ideological themes and problems, the
following elements relevant to this study, were extracted
by the

·writer as representative of' the kibbutz ideology as

a wholo.

These elements will hopefully be realized in the

young generation of the kibbutz, through collective education.

t.

Comrm.m.al life based on cooperation, equality

and

The principles of equality, cooperation, and the

jJ,lsti;f;la.,

abolition of private property, epitomized ln the slogan
"From each according to his ability, to each according to

his needs" has been part of the kibbutz ideology since its
inception.

All members have agreed to this fundamental1

the debates have concemed the proper way in which they
should be implemented.

The arguments have centered on the

proper way of preserving the purity of the goals 1n light of
the economic conditions of the moment.
The principle of equality requires the society to be
established without any differences in privilege of mater•
ial possession.
an

~ual

Each individual member 1.n the society has

right to the benefits of the community, regardless

jlP
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of his economic skills, his economic importance in the kibbutz, his prestige or his contribution to the kibbutz, or
his power.
By providing all children • irrespective of sex, scholastic standing, or their parents' status in the kibbutz - the
same educational opportunities, the kibbutz hopes to raise
••• an egalitarian society, based on rejection of disparities and class differentiation ••• and to avoid
the formation of a rank of "office-holders" who remain 2
in their jobs and enjoy advantages accruing therefrom.
Cooperation, another crucial element in the kibbutz
ideology, is viewed by the kibbutz movement as a"••• mutual
aid, a readiness to compensate and encourage, and a show of
affection and friendliness 113 which is "••• a stepping stone
in ••• the attainment of social justice and individual freedom. 114
Kibbutz educators feel that"••• cooperative spirit
could be reinforced only by cooperative living - cooperation
in production and consumption ..... s i.e., by raising children
within the framework of small groups who live together in
separate educational units.
2
z. Goldberg, ~T~h~e-...-.,.--=.....-;;;;.....;;;.;~----..._.~........~.......~............__._..._........"'-'~
war<l a New Society
Tel-Aviva
lisher, 1969), p. 171
3M. Yaari, The Ideology of the Kibbutz (Tel-Aviva Niv
Hakvutza, 1971), p. 73 ~in Hebrew).

~. Spiro,

Kibbutza Venture in Utopia
Books, 1963), p. 29.

(New Yorks

Schocken
To-

p
13

In ordar to assure a real nquality, the private ownership of

t1"1~

meam3 of production is abolished " ••• the first

princi.ole of the comtnune is common ownership • the absence
of private property." 6

••• this settlement is th<) possession of the entire
l'.:!ommunitya everyone will be able to say that it is
hiss and no one will be able to say that he owns
7
even the smallest parcel of land."
"All the members of the community will work thei.:t." land

artd do all other necessary work in the settlement, but the
settlement will belong to a11." 8

The only way, according to kibbut:z educators, in which
these values could be transmitted efficiently to the new generation is within the framework of collective education.

From

the fi1:st experience of interaction \;i.th other infants, the
ki.bbutz•born child learns that all tha facilitiaH and toys
helonr; to the nursery as a whole.
share;

Furthermore, he learns to

he does not have any other chotce.

The principle of

sharing, absorbed by the child since tnfancy, develops later
into a cooperatlv•3 spirlt characterized by 1•mutual aid, affec•
tion and friGU<lliness", which is continuously reinforced by
comr11U11al living.
6M. Rolar, Ibe Bier \'fay (Iel•Aviv•
p. 41 (in Hebrew •

Niv Hal<vutza, 1969),

7s. Yavniali, Il>.e Boot< gf ?ignis~ II (Tel•Avivs
Bialik, 1959), P• 89 (1n Hebrew •

8v.

Masad

Tabenl:d.n, "Man and Society," M1b1fD.1m, 13, November,
1968), P• 483.

p
14
Moreover, since all children are reared by the same
nurses, there could be no differences among cht ldren as a
functton of the differential abilities, intelligence, and
skills found among parents-socializers.

Nor could there be

any material inequalities • for every child, regardless of
the social or economic position of the parents, receives
the same clothes, food, toys, and instruction as every
other child.
As a consequence, another educational goal, demo•
cratizatlon of society, ls hoped to be achieved.
<lin~

By provi·

the children with equal opportunities • emotional,

social and cultural - the kibbutz aims to guarantee educational equality to all children, which would be very hard
to implement in the traditional educational setting.
2.

Collectivistic Cohesion.

Another basic principle

which characterizes the kibbutz is that a common ideology
and practice, decided by the majority, prevailsr

the indi-

vtdual's and minorities' needs are considered, so lonp, as
these do not clas;l '.Vith the cohesiveness of the community.
This principle is a necessary condition, accordinR to
kibbutz ideolop;y
••• to build a more human society ••• free of the
a12:onles of "anomie", the phenomenon of the "up•
rooted" in society and the destruction of the
organic attachment between the individual and 9
his group.
9K. Luz, Collectlvistic Cohesion (Tel•Aviva
1966), P• 191 (in Hebrew).

Niv Hakvutza,

15
As long as the individual is protected by a unifyinR
framework.

accordin~

to kibbutz philosophy, he goes on

livinp,. being fortified by this framework in moments of
despair or weakness.

When these protective bonds are des•

troyed, he is thrown into a "social vacuum", anomie, and
the result is self •destruction.
The more "collectivist" the society, the stronger the
social support it affords1

the more individualistic it is,

the weaker the support it offers.

Therefore, the group in

the kibbutz
••• is not only the means to happiness of the indi•
viduals the group and group process are moral ends
in their own right ,,, the society, the kibbutz,
and its assembly must stand above all •••"
This principle has three man aspects•
(a)

The individual's interests must be subordinated

to the interest of the group.

.. • • •

ize that before him is the kibbutz.

the individual must real•
He must renounce his

opinion in the face of the kibbutz opinions

he must ~ive in." 11

"••• all the individual's strength, energy and powers must be
sacrificed for the good of the community , .... l2

lOy, Tanchurn, The Ideology of the Kibbutz (Tel•Avivs
Hakvutza, 1970). p. 71-72 (in Hebrew).

Devar

11M. Sep.:al, "The Education of Youngsters in the Kibbutz"
Mibifnim, 20, (November, 1971), p. 282 (in Hebrew).
12Y. Tabenkin, "Man and Society,"
1968), p. 483, (in Hebrew).

Mibifnirn, 13,(November,

p
16

(b)

The individual motivation should always be direc-

ted to the promotion of the group interest.

"••• all the

individual's strength, enerp,y and powers must be sacrificed
for the good of the community • • • nl2
(c)

" ••• group living and group experiences are val·

ued more highly than their individual counterparts. 1113
Since"••• the tndividual ls only a portion of a cell in
the kibbutz personality ..... i 4 those who seek a greater degree of privacy are viewed as violating group norms.
Through the process of collective education, the kib•
butz hopes to lay the foundation for group identifications

a feeling of

belongin~ness.

of being an 0Asential part of,

and rooted in, a society of his

3.

Socialism.

O'Wn

peers.

As part of the socialist movement,

the kibbutz identifies with the entire working class, and
views itself as a cell in the social revolutionary movement.
The kibbutz ls"••• an organic part of the working class of
the world which fights for the liberation of laboring humanity and the abolition of all classes." 15

12Y. Tabenkin,

1968,) p. 483

"Man and Society, 1'

Mibifnim, 13 (November,

(in Hebrew).

13z. Schwartz, Changes in Ideology (Tel•Avivr
Hapoalim, 1972), p. 68 (in Hebrew)

Sifrlat

14z. Schwartz, ibid., P• 79.
15____ , .,Forty Years of KiblJutz Artz1,"
Israel Horizons, 1969, p. 14.

from Mi.shrnar,

jii>
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\'1ith the idea of laborers as one of the most important
principles of its ideology. the kibbutz has argued for exclusive self •labor since its inception.
hired labor.

It is against outside

Hired work is viewed by the kibbutz movement

as an exploitation of laborers, and thus, a contradiction
to all of those ideals which it holds important.
Labor, to the kibbutz members, is not a means for
the satisfaction of their human needst

rather, labor itself

is a need. "••• probably man's most important need •the sat•
isfaction which becomes an end in itself." 16
Furthermore, a people that " ••• has become accustomed
to every mode of life save the natural ones

the life of

self •conscious and self ·supporting labor, such a people will
never become a living, natural people ••• Labor ••• is a
principal force in building a national civiltzation." 17
Consistent with the ideological orientation, children
are introduced to the "natural life" and the life of "self•
supporting labor" from a very tender age.

They learn to

.. support" themselves by being assigned to 11gricultur.al and
service responsibilities until work becomes a need that is
0

an end in itself."

16 Y. Tabenkin, "Times Are Changing"
1969), P• 22, (in Hebrew).

Mibifnim, 34, (August,

17Gordon and Ronald Sanders, "The Legacy of A. D. Gordon"
Commenta,ry:, 39, (April, 1965), p. 75.

p
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4.

PmU.c1tion to tbe State.

The concepts thatt (a)

the Jews of the world constitute a nationality and not only

a religion, and (b) the ,:'OOJplete regeneration of the Jewish
nation will be attained thrcugh territorial concentration,

1.e., the State of Israel, was made a keystone of the kibbutz
ideology.

this principle, adopted from the program of the

Zionist movement, was the justification for both immigration
and political efforts toward statehood in the pre•State days
as well as today..

The question facing the Zionist movement to•

day • whether Zionism does demand immigration • is answered
very clearly by the kibbutz movement•

"••• if they (the Jews

in exile) will not be here • then they will not exist.

Per•

haps a few will succeed ln remaining minorities in the Dias•
pora, but ••• ,.18
Through the collective education, the l<ibbutz hopes to

raise a generation which will sr:rive to do everything in its
power to further the development of the State,

As a result

of their educati.on, it is hoped, the kibbutz youngsters will
volunteer for the most difficult tasks, whether in national
and gover."llllent endeavor, or settlement and

defense.

l8y. Tabenkln, "In Our Timoo" Hibifnim, 15 1 (Febr:uary, 1971),
P• 4•5.

jP
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B.

Raising a healthier child by the creation of a dif-

ferent type of family life.
As a collectivist society centered on the group, the
kibbutz" ••• represents a rejection of the family with particular ref~rence to the parental roles ..... 19 The family
in the kibbutz does not meet most of the major criteria
assi~ned

by sociologists to this institution1

(1)

The kibbutz family cannot be defined as a func-

tional economic unit.

Rather, the economic standard of a

family in the kibbutz is not dependent on the endeavor and
economic success of the breadwinner of the family, but on
the economic achievement and social outlook of the kibbutz
as a whole.

The family can be defined only as a psychologi-

cal unit which " ••• combined physical and emotional intimacy
and supplied its members' needs for close personal contact ••• 1120
(2)
band1

The wife is not economically dependent on the hus-

rather, she is a full "provider .. , equal to her hus-

band in rights and in responsibilities.

The father is no

lonp;er the "head" of the family upon whom his wife and children depend as the sole support of the family.

Nor does the

woman's life center mainly around caring for her husband and
children.
19Yael Dayan, Envv the Frightened (New Yorka World Pub•
lishin~ Co., 1961), cited by B. Bettelheim, The Children
of the Dream (New Yorks Avon Books, 1970), p. 31.

20Y. Talmon-Garber, "Social Change and Farni ly Structure"
International Social Science Journal, 1413 (1962, p. 472.

p
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The educational structure of the kibbutz is designed,
amonp others, to prevent "••• the biological tragedy of women.
Because woman must bear and rear children, she has had lit•
tle opportunity for cultural and artistic expression ..... 21
It also aims to give her equal

ri~hts

and equal opportuni-

ties for individual growth and development.
••• we have emancipated her from the burden of rearing childrenr we have emancipated her from the feeling of "belongingness" to her husband, the provider
and the one who commandss we have r;iven her a new
society• we broke the shackles that have chained 22
her hands."
Consequently, the cherished ideal of the complete equality of the sexes is reflected in the equal and non-differential treatment of boys and girls in the educational system.
The coeducation is not only confined to school activitiess
both sexes actually live together from infancy to maturity.
The kibbutz leaders feel that in addition to achieving a
complete equality of the sexes, it also creates a healthy
relationship between the sexes by removing the mystery from
sexual differences.
(3)

The upbringing of children is a direct function

of the kibbutz as a whole rather than the individual parents.
" ••• the child is not dependent in any objective sense, except on the kibbutz as a whole. 1123

21M. Sei:?;al, "Theory and Aims in Kibbutz Education"
1s (February, 1971), p. 12.
22 z. Schwartz, Changes in Ideology (Tel•Aviv1
Hapoalim, 1972), pp. 28-29 (in Hebrew).
23M. Segal, "Theory and Aims", ibid,, P• 8.

Mibifnim,

Sifriat

21
By entrusting many parental functions to society, the
kibbutz aims to eliminate from child-parent relations all
those aspects which might create hostility or ambivalent
feelings toward the parents, or which might interfere with
the children's love for them.

Consequently, the relation-

ship between parents and child will be "••• a relationship
based on emotional rather than formal relationships which
may express itself in the father's authority over the child. 1124
Furthermore, by separating the child, economically as
well as physically from his father, the kibbutz hopes to
protect the child from bad parenting, and prevent the indi•
vidual predilection or pathology from determining the child's
upbringin~.

24M. Segal, "Theory and Aims', ibid, , p. 9.

22
C.

Integrating

the educational enyironment.

Another important function of the collective edu•
cation is to integrate the educational environment by
",,, filling the gaps between organized education and home,
and between school and society. 1125 Education is considered
by the kibbutz as an all-inclusive process, in which both
aspects of education • studies and personality development •
are seen as a unitary process.
of the children's livest

It comprises all spheres

physical, emotional, cultural,

character formation, health care, and so forth.
The whole system is organized around the basic theme
of the relative separation of mother and child, and the
transference of the main burden of responsibility for the
child's care to the trained educator.

The special feature

of socialization is the simultaneous operation of two emo•
tional and organizational centers• the family and the child•
ren' s house.
The children's house, which is the center for all
educational activities, is built in such a way as to meet
the child's needs fully.

It contains rich activities and

rich contents, work activities, social and study activities,
and so forth.
The educational unit for the children's house is the
age group,

New•born infants enter the kibbutz educational

system and become official members of the "children's
2Sp. Neubauer, Children in Collectives
Thomas Publisher, 1965), p. 4.

(New Yorka Charles
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society" at the age of four days, upon the mother's return
from the hospital.

Henceforth, the child is, with rare and

exceptional interruptions, in the company of his peers until
he becomes eligible for adult membership when he graduates
from high school.
The number of children in each age r,roup is limiteds
the lower the age r;roup, the smaller that number.

Yet, each

aRe group has, at the same time, close and regular contact
with adjacent age groups, both younger and older.
While the children's house is the center of all educational activities, the educator•metapelet (nurse or caretaker) or kibbutz-appointed teacher, functions as an instrument to carry out a multiplicity of activities on behalf of
the kibbutz.

The educator is responsible for both teaching

and educating1 he achieves this by linking the learning pro•
cess with the every-day reality of the child, and not merely
by the

transferri~

of

knowled~e.

The responsibility of

educational achievement is put entirely in his hands.
Communal education places the full responsibility
for the complete education of every child on the
educator ••• In so doing, it stresses the fact
that the educator's work is not considered as a service to the parents, but as a means for preparing
the younger generation to continue the work of 26
their fathers.

26
, Ju bi lee Book of the eachers ' Uni
1923-1973 (Tel-Aviv, 1953 , p. 43 (in Hebrew •

jP

On the other hand, it ·would be erroneous to assume that
the approach of kibbutz children to their social environment
is shaped only at the Children's House.

On the contrary,

"... the curtailment of obligations reinforced rather than
weakened parent-child relationships ••• and enhanced the importance of the emotional ties between them. n 27 The emotional
ties between parents and children are very deep since ,.It is
only in the family that they (i.e., the children) get a love
and care which they do not have to share with many others. 1128
These two emotional and organizational centers operate
with full cooperation.

"••• all parents cooperate with the

professional educator from the first days of the infant's life
• • • the cooperation • • • is much closer and inter-woven than
elsewhere." 29

Not only does the educator become the instru•

ment to convey the kibbutz values to the yotmg p,eneration1
parents also, by assisting the educe.tors and by sharing responsibility and influence, complement the educator in
achieving the best results.
Additional socializing agents are at work during the
process of the kibbutz child's education1
family members, the peer

~roup,

siblings, other

and the wider community of

27 Y. Talmon-Garber, "Social Change and Family Structure"
International Social Science Journal 14(3)' 1962,
pp. 474-475.

28 Ibld.,

p.

475 •

29 M. G~~rson, "The Family in the Kibbutz" Journal 'Jf Child
Ps,.chology and Psychiatry and Allied Disciplines, 1511,
19 4, n. 48.
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of the kibbutz.

These agents play different roles in the

various stages of the child's development.
The child-rearing process passes through several
stages1
(1)

infancy • from the first week of life to about

twelve monthss
(2)

early childhood, di.vided into two stages•

(a) pre-school nursery (from approximately twAlva months to
four years of age, and (b) transitional class (between the
ages of five to seven.)
(3)

pre-adolescence or grammar school • from seven

to thirteen years of age.
(4)

adolescence or high•school - from thirteen to

eighteen years of age.

p
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CHAPTER IV
INFANCY
A.

Physical

and social setting,

Ordinarily, the infant house is equipped to accomo•
date 20-25 children from the first week of their life to
about twelve months.
rate sectionsa

The building is made up of two sepa•

one section for the very yotmgest infants,

and another for those who have been weaned.
Besides the large bedrooms (each with four to six
cribs), each section contains workrooms for the nurses, a
kitchenette, a dressing room for mothers, large shady ter•
races and a courtyard where the babies spend the warm daytime hours in playpens.

Each room has a special comer with

all the equipment required for baby-care.

The section for

the older infants also contains a large room for crawling
and playing.
l'he infant house is structured in such a way as to

maximize physical and social stimulations1

colors, shapes,

furniture, natural scenery, toys, the baby's family, metapelet, other babies and their families.
B.

The Role of the Metaoolet.
The metapelet (plural• metaplot), a specially trained

nurse, is one of the two focal socializers in the first year
of the child's life.

The most important role of the metapelet

in this age-group, is the caretaking functions physical and

p
efi10ti onal.

She bathes the baby, cleans him, chances his

diapers, and takes care o:· any additional food that he
reauires while he is still being breast-fed.

After the

infant is weaned, the metapelet takes over his feeding.
The metapelet also takes care of the infant's emotional needs in the absence of his mother.

She does it

increasingly as the infant gets older and the time allot1 'l
to the mother for spending in the Infant House decreases.

3he is always available when the infant cries or i.s restless;

she reacts to any signs of discomfort, talks to him,

comforts him and plays with him.
In addi tirm, the metapelet is in cha:r.e;e of training
infants in the basic disciplines - mainly teaching the baby
how to feed himself.

This process and others - such as

walking, dressing himself, toilet -training, etc., take place
in the latter 0art of his year in the Infant House, and are
stressed even more in the Toddler House.
Another function. the tre.nsmitting of' kibbutz values,
is very limited in this age group.

I<evertheless, even at

this age, the infant learns the value of sharing.
first experien
:.~

1

0

From the

of interaction with other i.nfants, the baby

'arns that all toys belong to the nursery as a whole.

Fur-

thermore, the metapelet also "belongs" to all the infants.

c.

The Role of the mother.
Even though the child is "beyond" parents• control,

they still play a very important role in the process of
socialization, particularly in infancy.

r

The mother-role in the kibbutz, is a strongly affective
role, emphasizing the givill[; of affection with almost no
task-oriented activity.

"••• the mother in the kibbutz is

the main source of gratification ••• she relieves htlll.ger
tension, she provides perceptual stimulation, she plays •••
sip;ht of her nearly always means satisfaction of need. 1110
During the first few months of her baby's life, the
mother spends most of the day with her infant.

Therefore,

she is"••• in close, intimate, and almost continuous contact with the child ... 32
There is a qualitative difference between the attitude
of the mother and that of the metapelet.

The metapelet is

••• less affective, mo~·'} task-oriented; her play with
the baby is less erotic .•• there is much less grati· 33
fication in the metapelet-child relationship.
·
Furthermore, her attention is always divided between several
children, whereas the mother in the Infant House is wholly
one-chtld-centered,

Yet, the metapelet is always in the

Infant House, in contrast to the mother.

She can be sum•

moned by crying J she can be seen by turning the head or

'.

3 oR

.

Perles
ur1-.e
Group"
.
.~
Collection (Tel-Aviva
p. 20l},
.

Ways of Collective Educationa

A

Hakibbutz Hameuchad Publisher, 1970),

31 the official feeding time and "unofficial" visits are due
to the fact that mothers are relieved of work for the first
three months after giving b:trth. After three months, they
resume work for half-time, adding one hour per month.
32 Y. Talmon-Garher, The Indivl.dual and Society (Jerusalem•
Map;nes Publisher, The Hebrew University, 1970), p. 18
(iri Hebrew).
33 A. Har;ari, "The Function of the Metapelet 0 hla}s of
Collective Education, ibid., p. 149, (in Hebrew •
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movin? in the crib.

As the metapelet is present there most

of the time, active behavior toward her is rewarded.
There is an a<lditional difference between motherrole and metapelet-role.

Since the role of the metapelet is

occupational, it is not necessarily bound to any particular
persons it may be fulfilled by many different persons.

Ap-

art from extraordinary events such as pregnancy or sickness,
there are well-defined situations in which different metaplot take the rolea

at the end of the working day,

leave, or on the weekly day off,

durin~

The metapelet only works

with the child; she may cease to be his metapelet.

But the

mother is his mother, and will continue to be his mother.
In addition to the contacts maintained by mother and
baby during the early months, the baby also has daily visits
to his parents' quarters for about two hours every day after he has reached the

a~e

of six months.

The introduction of this "Children's Hour" brinr;s
about a very important change in the infant's life.

It is

the first time for him to be alone with his parents and to
become "the center of the universe."

This Children's Hour

is devoted exclusively to the child and his wishes.

There-

fore " ••• a deep emotional bond is created between him (Le.,
the child) and his mother, and afterwards between him and
the other members o~ ir~L'3 family ... 34
34s. Golan, The Collective Education (Tel-Aviva Hakibbutz
Hameuchad Publisher, 1967), p. 27 (in Hebrew).
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D.

Results,
Much opposition and doubt were centered arotmd the

question of the multiple bond which exists in the kibbutz
between the child and several figures in his
since infancy.

environme~t

The question of the eventual impact of

such a multiple bone on the mental, emotional and intel•
lectual development of the kibbutz child has aroused considerable curiosity.
to find an answer.

Many investigations were conducted
Contradictory evidence was found.

On the one hand, the findings indicate the super•
iority of the non-kibbutz infants over their kibbutz peers,
particularly in the area of social responsiveness.

"••• the

kibbutz children did not seem to respond as readily to other
persons as did the non-kibbutz infants.

l!oreover, their

overall developmental quotient was below that of their non•
kibbutz peers." 35
These findings were confirmed by Rabin (1965).

"Esp-

ecially noteworthy is the differential lag of the kibbutz
group on the personal•social scale ••• to a lesser extent,
the speech and hearing dimension is similarly affected." 36
In addition, randomly selected case histories and
observations (Neubauer, 19651 Kaffman, 19651 Rabin, 19651
Spiro, 1967) indicated some of the emotional maladjustment
difficulties apparently characterizing this age group.
35A. I. Rabin, "Kibbutz Childrena Research Findings to Date"
Children 5, September, 1958, p. 181.
36 A. I. Rabin, Gh.QwiD& Yo in the Kibbutz (New Yorkr
Publishing Company, Inc., 1965), p. 110.

Springer

'31
. . • f 1 1 owinP: the weaninr; period, there seerr:s to
be some severe reaction ••• excessive cravin.P: for
affection, over-reaction to physical injury an<l

•..• isleep difficulties .•• vomiting, cryinp- and 37
Jumn ness •.•
Furthermore, Kaffman 33 found that thumb-sucking was a symptom which exceeded - by three to four times, the incidence
reported from more conventional societies.

Spiro reported

that
Thumb-sucking is manifest, and occurs frequently,
particularly at bedtime. Babies jounce when asleep,
as well as when awake. Some babies bump their heads 3 ~
a~ainst their beds or a~ainst the wall.
The explanatory hypotheses supgested by the various
investir:ators in discussing this data is based on the dif f'"erential experience of kibbutz infants as compared with those
in the traditional family.
(1)

These hypotheses ares

"Kibbucz infants experience multiple mothering

and diffuse early object relations • •AO

First, the biolor,ical

mother is available for all feedinr,s durinp, the first few
months of his life. Yet, there is a marked discontinuity
in the mother-infant interactions durinr, periods between
f eedinr:s and particularly after weaning • when the f eedinr:

is taken over by the metapelet.

37 A. I. Rabin, Growing Up in the Kibbutz (New Yorks Sprin, Publishing Company, Inc. 1965), pp. 106-107.
38 M. Kaffman, "A Comparative Psychopatholor;y of Kibbutz and
Urb&n Children," in Children in Collective~,
edited by
P. Neubauer. (New Yorks Charles Thomas, Publisher, 1965),
pp. 261-268.

39 M. E. Spiro, The Children of the Kibbutz
vard Uni.versity Press, 1958), p. 102.
4 oA. I. Rabin, ibid., p. 110.

(Cambridge:

Har-
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Second, there are a few metaplota

the rnetapelet in

charr:e - who is available most of the day when the mother ls
not around;

her ass'.tstant - who is there especially in the

afternoons, weekly days off and holidayss

and the ni.ght

watch-woman - who handles the emergencies at nir,ht, when
neither the mother nor the metapelet or her assistant are
available.
This upbrinr:inp: of the kibbutz infant results,

·c:cord-

inp to the critique, ina
(a)

a mass upbrinRing, lacking individual care and

affection;
(b)

a partial separation of the child from his mother,

(c)

multiple parent figures, with a division of the

and

sources of affection and discipline.

These relation:.- increase

the opporttmity for conflict and clashiill? loyalties, and are
frustrating and anxiety-provoking.
a

de~ree

Furthermore, they cause

of withdrawal from interpersonal relations.

(2)

The reduced icL:mtification due to the withdrawal

tendency tends to interfere with the orderly learning and
development process.

The consequence is a lower achievement

rate in compari.son to the non-kibbutz infant, particularly in
the personal-social sphere.
(3)

The environment with its limited child-adult

and child-older

siblin~

contact, offers the infant less sti-

mulus than is evoked under the ordinary family settinr::.

p
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This lack of stimulus further reduces learninp; and imitative
op;.,ortunities needed for development of speech skills.
On the other hand, contradictory evidence was found

by many investiP,ators.

The hypotheses of most Israeli in-

vestirrntors was th.at the initial social-personal development
of the kibbutz infant is at least as

~ood

as the ordinary

family infants, due to those very factors described by the
critique as causes of the retardation.
A study of infant-smiling i.n the kibbutz was conducted
.
41
•
b y G.~ewLrtz

The study was based on the assumption that

smilinp is one of the key human responses which mediates
and could efficiently index much of the initial social development and learninP,.
acquired throup;h

Si.nee sm1linp: is, for the most part,

learnin~

opportunities provided by the

infant's interaction with the caretakinp; environment, it
could be used as a criteria to determine the social developn~

·. 1t

and learninp: of the infant.
A

lar~e

sample, "•·. with a better standardized instrumentation and more sensitive methods ..... li 2 was composed of infants up to eiP:hteen months of ape who were reared in the kibbutz, and three control groups from towns
and from a residenttal institution.

family, day nursery,

They were compared with

regard to a standard unresponsive female face.
41

J. L. Gewirtz, "The Ar:e Course of Infant-Smiling in Four
Child -Rearing Environments," Megamot ll1 ( 4) ,
pp. 281-311 (in Hebrew).

42 J. L. Gewirtz, ibid., p. 18.

p
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Smiling was evoked as early as four weeks, and in a greater
proportion of kibbutz infants than in the control P.roup.
The rate of climbinr-; to the peak level was fotmd to be
faster for kibbutz and private-family babies • without
abrupt decline after the peak.
(1)

Gewirtz concludes1

Kibbutz infants have at least the same stimu-

latinp, environment as do the private-home cotmterparts, and
(2)

The kibbutz infants acquire basically the same

initial social development and learning as family infants.
Furthermore, another study, composed of a large sam•
ple of infants from one to 27 months, compared the mental
and motor development of infants reared in kibbutzim, pri·
vate homes, and institutions. 43 A consistent superiority
of kibbutz infants over those raised in Israeli private homes
was apparent at the lower age level, reaching a significant
peak at six months.

The findings of this study suggest that

•.• collective education in the kibbutz does not have
an adverse effect on the mental and motor development
of infants. On the contrary, kibbutz infants sometimes seem to be somewhat precocious, even in comparison with babies in private homes - born to parents
ti
with predominantly academic or semi-academic education. 4 J.
These findings were confirmed by Shafer, 19671 Manor,
19701 Ophir, 19731 Segal, 19731 and Alon,

1973.

above-mentioned studies stressed even more the

These

supe~iority

of kibbutz infants over their non-kibbutz peers.
43 R. Kohen-Raz, "Mental and Motor Development of K~bbutz,
Institutionalized, and Home-Reared Infants in Israel"
Child Pevelopment 39, 1969, PP• 489-504.
44R. Kohen-Raz, ibid., p. 502.
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i_s that the Isra01.i. infants, hoth 1dhbutz anc.1 non- 1 \.ihbutz,

·;1,:;r0 f ounrl to he sunerior in rnotor-develonment
infants in the Unitecl States.
C~hir,

1972;

cor.~parec'

(Kohen-Raz, 1S69;

to

i<andel,

1073.)

The su;)eriority of the kibbutz infants over their non1<ibbutz peers is explained by the various

investif~ators

in

the same terms which the critique pointed to as the causes
of r'.)tardation:

ari:e-r:roup.
(1)

the unique educational settinr: in this same

Their hypotheses area
The kibbutz infant is exnosed to a wider vari-

ety of stimulations

noises, smells - familiar and unfamiliar -

the or. nipresence of other infants, plus more frequent and
1

intensive contact with oarents, metaolot, siblin.o:s, other

relatives and other infants• relatives.

All these apart

from what his parents provide in their hour tor:ether.
G{~wirtz,

bauer• 1965;

19()() 1

Irvine, 1966-6 7;

(.Neu-

Manor, 1970;

Ophir, 1973.)
This variety of social and psycholop:ical stimulation

for the very younp:- child - which is much wider than that

typical of the middle-class child - seems to be one of the
factors contributinr; to further learninr- develonment.

(2)

·vhatever a metapelet's shortconin°s, it is still

her ful 1-tj_me <luty to talce care of the children.

Despite the

fact that she is much too occunied with routine cleaninr- anc1
other chores, the fact remains that

the inf ants in her care.

she~

is there solely for

Not even the hcst r:idrll0-class

pa
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mother is, in theory, there solely for the care and benefit
of her child.
(3)

The "diffuse early object relations" noted by

the critique as the cause for frustration, anxiety and withdrawal (with the consequence of relative retardation) is
actually one of the psychological factors which further
learning and development.

(Golan, 1960s

Amir, Saran and Priel, 19701

Bettelheim, 19701

Ophir, 1973.)

Even if we accept Rabin's (1958, 1965) and Spiro's
(1965, 1967) findings as to the relative retardation of certain social and motor skills of kibbutz infants, "the relative developmental retardation noted ••• is not maintained in
later years. ,,4S states Rabin.

"Perhaps what occurs," explains

Bettelheim, "is not retardation, but simply that it takes
longer to master a more complex bit of learning." 46

It is

fairly easy to adjust one's movements to one person, as in the
traditional family.

Hence, the response is learned sooner.

But,
If the task is to adjust the motor and social responses to several persons at once, then the learning 47
task is more complex and takes longer to achieve."
Thus, the initial learning of the kibbutz infant may be more
45 A. I. Rabin, "&rowing Up in §~ Kibbutz (New York1 Springer
Publishing Ccmpany, Inc., 196 , p. 197.
46 B. Bettelheim, Children of the Dream (New Yorks Avon Books,
1970), p. 325.
47 Ibid., p. 325.
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difficult, yet, the infants who
• • • have learned it from the bep;inning come out ahead
in the lonr run, comp.'3.red to those who learned first

how to respond to one person and later had to transfer the learninr-: to many.

47

Hence, the existence of more than one image in infancy,
as noted by most authorities in the field, is not only not
harmful for personality development, but on the contrary,
is a very important

psycholo~ical

factor in furtherinp:

development.
Furthermore, multiple motherinr, may also explain the
absence of symbiotic psychosis of chi 1dhood ... the child's
utter dependence on the mother.
kibbutz.

(nettelheim, 197C;

This does not happen in the

Kaffman, 1972.)

Contradictory evidence was also found in regard to the
maladjustment reported by Rabin, (1965) and Spiro (1955).
Most investi.P,ations (Neubauer, 1965;
heim, 1970;

Kohen-Raz, 19701

Kraft, 1966;

Bcttel-

Y:affman, 1.965, 1972) pointed

to the emotional well-being of the infant's group.

47 n. Bettelheim, Children o( tlig_l)_r,.,g_~
nooks, 1970), p. 325.

(New Yorks

Avon
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CHAPTER V
CHILDHOOD a

FROM TWELVE MONTHS TO
SEVEN YEARS OF AGE
A.

Early Chtldhood 1 From twelve months to four yea!:§.!.
The first important change in the infant's life oc•

curs at the age of six months. when the parents take their
baby to their rooms for a period of one to two hours daily.
The second important change takes place at the age of one
year. when the child moves from the Infant House to the
Toddler House.

Here the child must adjust to a new building,

a new metapelet, many new and slightly older children, and a
new routine and discipline.

All these are in addition to

the separation from the first metapelet and first house,
and the fact that he spends much less time with his mother
since she resumed working full·time,
It is in the Toddler House that the child is gradu•
ally toilet-trained, is taught how to feed himself (a process
which had begtm in the Infant's House) • and learns to interact with his age mates.

Walking and verbal commtmication

make the group become more important in the child's ltfe.
Individual, spontaneous play and activity are gradually
replaced by play and activity organized and coordinated by
the metapelet or the teacher-nurse.

p

J0

1.

The physical and social settinr.

The section of

livin.r: area of the kibbutz in which the children of this ar-e
f'roup live is called the "Children's Community."

!\11

the

dwellinp:s are close to each other, and permit interaction
between the different age groups.
comprised of several rooms.

The dwelling itself is

The children, as in the case of

the Infant's IIouse, sleep, eat and play in the dormitories.
Therefore, each dormitory contains bedrooms, a dining-room,
a playroom, bathrooms, a terrace and a court-yards all equipped
and furnished in accordance with the children's requirements.
As soon as the child takes his first steps, the rooms,
terrace and fenced-in courtyard are opened to him, and he
enjoys freedom of movement under the supervision of the metapelet.

Toys, tools and materials suitable for his

age-~roup

are available in large quantities in the playrooms and courtyard.

No private toys are allowed in the Toddler's House.

If the children have toys of their own, they remain in their
parents' rooms, which they visit during the Children's Hour
and for many hours on Saturdays and holidays.
2.

The role of the metapelet and the teacher-nurse.

The metapelet and the teacher-nurse are responsible for the
entire education of the child.
cialized function.

Each one of them has a spe-

\vhile the metapelet assumes the house-

keeping and other caretaking functions, the teacher is primarily in charr;e of social and 1.ntellectual development of
the child.

40

The role of the metapelet consists of 1
(1) Socialization of eating.

The goals are feeding

oneself, proper eating habits and sharing food.
With the younger children, the metapelet is more con•
cerned with teaching them how to feed themselves.

She does

this by placing the food in their hands and by guiding them.
With the older group, she is more concerned with proper eat•
inR habits, which is accomplished by employment of punish•
ment, shaming and sometimes, withdrawal from group privileges.
(2)

Socialization of toilet-training.

This function

is one of the most important for the metapelet of this age
~roup

to achieve.

The process of toilet-training takes

place in group form, as the case with other processes of
socialization.

In this process, all children are seated on

chamber-pots at the same time, several times a day.
Parents are expected to cooperate in this process,
but the main task is carried out by the metapelet.

The rea-

sons for this, as pointed out by kibbutz literature area
(a)

The more professional approach of the metapelet

creates less tension and stress than the strong emotional
involvement of the mothers.
(b)
should

~et

Constant with kibbutz philosophy that a child
an unconditional love from his parents, the kib·

butz releases, or "liberates" the parents from the burdens
of habit-training.

By doing so, the kibbutz hopes to pre•

vent a conflictual situation which might end~er the uncon•
ditional love of parents.

(J)

Socialization of various duties.

It is the role

of the metapelet to develop independence and responsibility
in the children.

She lets the younger children help her

perform her duties:

putting their toys in place, taking

plates to the sink after meals, setting the table, helping
sweep the floor, etc.

The older children who are eager to

assume responsibility are encouraged to wash themselves,
dress and undress themselves, dry dishes aft2r meals and
clean up after play.

At age four, those assignments which

were formerly assumed voluntarily become, for the first time,
regular assignments,

Vierk in services or agriculture (in the

little children's farm) become regular responsibilites.

(4)

Imprinting the value of sharing."

of the most important values of the kibbutz.

Sharing is one
The metapelet

teaches the children to share by demonstrating the concept
of sharing herself 2
children,

prepar~.'.1g

distributing goodies among all the
food and calling everyone to share it,

and by stressing the value of sharing verbally.

(5)

The Role of parents.

Upon entering the Toddler's

House, the function left to the parents is one of nurtllring.
As in the case of the infant, the child is the "center of the
ur5_verse" while visiting hii:; parents' rooms.

The working day

of kibbutz members is orga..11ized in such a way that both par-

ents are able to be with their children during these hours.
"Parents are even hesitant about carrying out household
chores, because they are not enjoyable for the children, and

p
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cannot h e s h areu b y t l1em. ,/tP
· ··
A

And so, the visit time is

devoted to play, walks, and entertainment - carried out
in a carefree atmosphere.

These visits are the basts for

the parent-child relationship in the kibbutz.
(6)

The Role of playmates (group),

The third group

of psycholot?ically sipnificant persons in the child's life
is his peer group.

Almost all the activities, experiences,

and belonp:infts of the child are shared - either voluntarily
or under compulsion - with his ape-mates.

Under the condi-

tions of Group living, proup sharin?, group identification,
as well as r:roup control over the individual - are developed.
Group membership, even at that verv tender ar::e, is characterized by .sharing and aidinr: each other.
food, and help each other in
dressed.

~ettinR

They offer toys and

out of bed and gettinR

Group identification is expressed by the great joy

with which the children first greet each other upon awakenin?- in the morninp:, or when returninp; to the Toddler's House
after their daily vL·its with their parents.

This feeling

is also expressed in their group Rames, proup walks, and
other proup activities.

48 M. Gerson, "The Family in the Kibbutz," Journal of Child
Psychology and Psychiatry and Allied Disciplines, Vol. 15,

1974, p. 52.

p
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n.

Transitional Class - Kindergarten - Age four to seven.
The third important change takes place at the age

of four, when the children are moved to the kindergarten,
or transitional class.
ren.

The group is enlarged with new child-

Other adjustments at this time are a new house, a new

metapelet and a new teacher.

This enlarged group, though

it will change its form of life, will stay together until
it enters high school.
The kindergarten is part of the Children's House.
It consists of a spacious kindergarten room, well-equipped
with toys and suitable furnitures living and sleeping rooms,
containing various activity corners1 a large yard with
swings and bars, sandbox, water pool, and many other attrac•
tions.

There is also a dining room where the children eat.
The child's life is organized and consists of a few

hours of collective activities and several hours of indi·
vidual spontaneous activities.

The organized activities

consists of formal intellectual instruction.

This instruc•

tion includes the study of reading, writing, arithmetic, as
well as drawing, gymnastics, dancing, music, walks to explore
the immediate neighborhood and to watch the adults working
in the various departments of the farm.
The individual activities include free play, volun•
tary participation in work around the house, and visits to
their parents' work-places.

Hence, the kindergarten helps

the children put their roots into the landscape of their home
district and

brin~s

them close to the work and production pro-

cess of the various farm sections.
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c.

Results.
The writer was unable to find any research dealing

with the mental and intellectual development of this age
group.

In order to prevent distortion of the whole pic-

ture due to lack of inforrnation about such an important
aspect of personality development, it ls suggested that
research, exploring this area should be conducted.
With respect to motor skills development. the limited studies 49 pointed out the superiority of the kibbutz
children over their non-kibbutz peers.

These results are

explained in terms of the very little anxiety experienced
by the kibbutz when the child starts to move around on his
own. 50 Since there are no cliffs, streets, traffic, cars
or strangerss nor any hot stoves or expensive furniture
which can not be touched, the child is not restrained as
far as his freedom is concerned.

Rather, he is encouraged

to master his body, which in turn develops his motor skills.
What attracted the attention of many investigators
was the emotional adjustment of this age group.

To the

casual observer, the kibbutz might seem an ideal millieu
for establishing stereotyped patterns of normal and abnormal
behavior, and definite similarities in personality structure
of children.
49 n. Schwartz, The Toddlers {Tel-Aviva
Vehakibbutzim, 1969), p. 18.

Ihud Hakvutzot

SOB. Bettelheim, Child~n of t~e ~'earn {New Yorka
Books, 1970), PP• 17~78, 3 l· 2.

Avon
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In p,eneral, observers outside of Israel have been inclined to expect a greater amount of emotional disturbances
among kibbutz children than in children reared in their
own families.

On the other hand, practitioners of collec•

tive education expect a lower level of such disturbances.
They hoped that the transfer of motherly care and
socialization from the emotion-packed atmosphere of
the family ••• would eliminate essentially patho·
51
genic factors. "
As expected, contradictory evidence was found.

Various

observers, most of them observers from outside Israel, stated
that children in this age group - particular1y the toddlers manifest symptoms which in Western culture are considered to
be signs of emotional disturbance.
1954r

Spiro, 1956s

Winop,rad, 19581

(Caplan, 1954s

Kardiner,

Rappaport, 1958.)

is a greater incidence of masturbation, nail·biting,
thumb-sucking, and feeding difficulties. 052 Furthermore,
"T~re

There is a tremendous amount of••• endemic eneuresis •••
temper tantrums, and general lack of control over aggres•
sion ••• The toddlers look like deprived children in
institutions. Up to the age of five or six, the child· 53
ren look puny and small."
51s. Nagler, "rsychopathology Among Kibbutz Children" in

Children in Collectives, edited by P. Neubauer.
Charles Thomas, Publisher, 1965), PP• 255-260

(New Yorks
I/

52 n. Rapaport, "The Study of Kibbutz Education and Its
Bearing on the Theory of Development'' A_me.i;,ican Journal of
Orthopsychiatry, 28, 1958, p. 594.
53a. Caplan,

"Clinical Observations on the Emotional Life of
Children in the Conmrunal Settlements of Israel" in P ob ems
of Infancy and Childhood, edited by M. J. E. Senn.
New Yorks
Josia Macy Jr. Fotmdation, 1954), p. 98.

Yet, other

findin~s

point to the opposite extreme •

••• a most striking observation was the physical
and emotional well-being of exactly this toddler
group. Thumb-suckin~ was certainly not more wide•
spread than in the U.S •••• and temper tantrums 55
far less common than here.
This discrepancy is due, accordinR to Kaffman (1965),
to the fact that
There are papers containing the statement that it was
"supposed" that there are some kinds of emotional
deprivation at the preschool a~es but these are no
more than impressions, which up to now have not
56
been based on factual data.
The "factual data", based on longitudinal studies (r;agler,

19631

Kaffman, 19651 19701 1972) are, that the symptoms

mentioned by the "outside observers", except for bed-wetting
and thumb-sucking, do not exceed the normal bounds.

As for

the wetting and thumb-sucking, the greater frequency of
this occurence among kibbutz children is not due to a lack
of full

motherin~

approach to the

care, but rather to a very permissive

trainin~

of instinctual drives which avoids

all pressures and intervention, and which holds that interventions are bound to lead to undesirable coercive measures.
(Golan, 1960r

1972r

Na~ler,

Neubauer, 19651

19631

Kaffman, 1959-60, 1965, 1970,

Irvine, 1966-67).

Enuresis, in addi-

tion, is attributed partly to the "faulty traininP-:" possibly
combined with inconsistency on the part of the metapelet.

55 B. Bettelheim, Ihe Children of the Dream (New Yorks
Books, 1970), p. 349.

Avon

56 M. Kaffman, "Comparative Psychopathology of Kibbutz and
Urban Children" in Children in Collectives, edited by
P. Neubauer. (New York: Charles Thomas, 1965), p. 263.
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There is further reason in that "picking up" children at
night is out of the question, for practical reasons.
Another problem, thoroughly
pus Complex.

investi~ated,

was the Oedi-

The relationship of the child with his par•

ents in the ordinary family settinp: is intense, and for a
variety of reasons these relationships are negative as well
as positive.
On the kibbutz. on the other hand. the

trainin~

of

instinctual drives and habit formation is in the hands of
the metapelet.

She is the one who makes the demands on the

child1 the parents hardly participate in this process.
Such simultaneous relations of the child to his family mem•
bers on the one hand, and to his metapelet and age-mates on
the other, are bound to bring about changes in the formation
of -the Oedipus Complex.
Essentially, it was found that the children of the kibbutz show lower Oedipal intensity than the controls.

1960s

Rabin, 19651

Bettelheim, 1969t

Neubauer, 19651
Grossman, 19701

(Golan.

Rabin and Goldman, 19661
Gerson, 1974).

It seems

that what the kibbutz educators hoped to achieve through the
educational setting, the

reducin~

of the Oedipal Complex

from a characteristic burden of conflicts, was achieved.
It seems that this whole developmental transition is

ne~o

tiated much more easily and smoothly by kibbutz children
than by children in the traditional culture.
Related to this problem is the development of sexual
identity.

In the traditioaal society the young child

p
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supnosedly experiences an overwhelminP'. desire for the possession of the parent of the opposite sex.

Unable to fulfill

this wish, he then renounces it and solves the problem by identifyin~

with the "hated" parent of the same sex.

In the kib-

butz, there is less intense attachment to the parent of the
opposite sex, and a less ambivalent relationship and attitude
to the parent of the same sex.

Consequently, it was hypothe-

sized that there would be confusion of sexual roles and uncertainty of identifications

children of neither sex are entirely

sure of their sexual identity and both identify with adults of
the opposite sex.

(Spiro, 1955, 1956;

Bettelheim, 1970.)

Yet most findings (Kaffrnan, 1956-60, 1965, 1970J
r,olan, 1960;

Neubauer, 1965;

Grossman, 1970;

Rabin, 19651

Steinbach, 1967;

Gerson, 1974) reveal that though identifi-

cation with parents is less intense, it is still satisfying
and conducive to normal, non-neurotic personality development.
Sex identification can easily be observed among our
chi1r1ren in the nursery ••• in the five year old p;roup
there is a clear separation of boys and ~irls ••• the
behavior of the boys already differs significantly
57
from that of the ~irls.
Furthermore, " ••. not only is there no confusion of

"·~x-

ual identification, but homosexuality - an ever-increasinr.
problem in 'affluent' societies - is non-existent.
57 P. Neubauer, Children in Collectives
Thomas Publisher, 1965), n. 86.

115

(New Yorks

Q
S"Jl!f
"Growinp Up in the Kibbutz"
, . . ·~c: t e 1.• n b ac h ,
1 96 7 , Vo 1. 15 , p. 22.

~
Cearles

Israel Horizons,
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Related to this problem is the problem of childparent relationships.

Since kibbutz children demonstrate

lower Oedipal intensity than their non•kibbutz peers, many
investipators hypothesized the consequence of a weaker emo•
ttonal relationship and attachraents within the biolog:ical
family circle.
Yet, most findings point out the positive attitude
of kibbutz children to their parents, to the warm rela·
tionship within the family circle, and to the great impact
of parent-child relations on the development of the personality of the kibbutz child.

(Spiro, 195Sr

19721

Golan, 19601

Handel, 1962s

1965,

Leslie and Rabkin, 1969s

19721

Gerson, 1974.)

Kaffman, 1959-60,

Neubauer, 1965;

Tami.r, 1972s

It would be

errc:•J~ous

Rabin,

Talman-Garber,
to assume, as

some investigators hypothesized, that the approach of kib·
butz children to their social environment ts shaped only
at the children's house where they spend most of their time.
Rather,
••• small children spontaneously absorb the social
approach of their parents during their afternoon
meetings with them ••• the inquisitiveness of small
children ••• 1.s responded ••• differently by different parents, and their way leaves its mark on the
buddin,I?'. approach of the small child to his social 59
environment."
Furthermore,
••• those factors related to disturbed relationships
within the kibbutz family far outnumbered all
r..;n

other

,, M. t:0rson.
"ThA Familv in the Kibhutz" Journal of Child
psycholo>'.'Y and ?sychiatry an<l Allieo Discinlines,

Vol. 15, 1

pn. 54-55.
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pathov;enic elements, both in the frequency of their appearance and the severity of their impact." 60
Si.nee P-:::oup identification i.s one of the primary chara.cteristi.cs '· ,- kibbutz culture, investigators were interested r-0 finri aut the.

i n:;::ict"

of thP erlucational settirw on

Rroun life.
The results point that even at this early

a~e,

in which

the children do not yet have the abi.lity to lead a full group
life, there is
••• an identification on the part of the individual
children1 one child identtfies wlth anothers one
child has an influence over another - sometimes in.
the direction of the fulfillment of the regulations,
sometimes in the directi.on of the second child's
61
progress."
Even the

be~innin?,

of "collectivistic cohesion" could be

identified a
By the toddler age ••• life is truly with the ~roup
••• If one is stron.~er, he wi 11 use and occasionally
misuse his strenRth, but not for long. Very soon
the p-roup sp' :r-it asserts 1tsel1:-, he f<.>els the d lsapproval, and he desi .:::ts.
62
Another aspect of
found within this

a~e

~roup

Rrouo.

life - cooperation ... is also
0

During this samf') toddler ar-:e • ••

the peer group comes to be a source of comfort ••• when in emotional distresLl, the kibbutz child soon learn·· ':o rely on
60

~1. Kaffman,

"Family Conflict. in the Psychopathology of the
Familv ?rocess XI, p. 171.

Kibbutz Child"

61P. Neul:>auer, Q_Qj;;.ldren in Colle& v·~~
Thomas Publisher, 1965), p. 92.
62 B. Bettelheim, Children of. th~ Oream
Books, 1970), p. 105.

(N~w

York 1

(New York:

Charles
Avon
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CHAPTER VI

PREADOLESCENCEr
GRAMMAR-SCHOOL
A.

Tl~

.School.

Upon enterinp; p;rammar scl1001, the children, for tb3
first time, are living with other ape p:roups (ranr,ing be-

tween seven a..1.d fnurtP<:"m years of age) , rather than one
age .Q;roup as before.

The school is usually a large build-

ing or cluster of buildings consisting of both dormitory
and classroom faci.litias.

The classr'.')on1

tion place and

r::em~ral

~

place for

well as for instruction purposes.

~3:::::r.~ves

as a

:'(~crea

me0tinp;s of the ?-roup, a.5
Adjacent to the building

are the outdoor facilities and the farm, whtch is worked by
the children.

Even though each grour

r~mains

distinct from

other groups by havin ·, its own edu: ator and bedrooms, thG
interaction hetwei:;n groups is expanded to the ent:tre student
body.

They live i.n

childr1~n'

th~

same buildinp;, eat

top.:~ther

in the

s dininr: room, play together, and participate in

some of the same extra-curricular activities.
As mention.ed in Chapter III, educat:ton is viewed by

the kibbutz as a unltary process cor.sistinr::. of both learninr;
and persona1.ity development.

\'iith this aim in mind, the kib•

butz movement developed a method of ler>rning.

Thi.s ic

"process .. 1.earning, which"••• runs roughly parallel to the

r

5t,

-fr~-:1

that he is r,vrorn,..

Itowever, th0 infor111ality in the

classroorri does not r1ecr0ase the •:=>r'!ucator' s nower of social
control.

Rather, when r-roun norms have been violated by

a rnr•mber of the i:>roup, both educator and students meet top-ether and function as a unit of social control.

B.

The

Roh~

of the metapPlet anrl the teacher.

\s children move un in the educational level, thr-:>r-e

is a continuous

decreasf'..~

in the role of the metapelet as

an aPent of socialization.

She moves alon,., with the chilrl-

ren from Prarle to Prarle unti 1 the rroup ?rac1uates fro111 r>-raP1-

mar school, yet she functions mainly as a houselzeener, thour>-h
she works tor-ether in close coo-aeration with the teacher.
·\s the role of the metape:let as an :i.r;ent of socialization

rlecreases, the role of the teacher, or rather the educator,
increases.

,\s an educator, the teacher is in charP-e of the
cational p:oals set by the Federation;

he is in

char~e

er~u-

of

the academic achievements as well a·3 personality iievelonment.
C.

The Ro Le:_ of the o-roup.

The importance of the peer ?roup be!"ins early anrl
steaciily increases.

Th? infant lives amonr>: his peers from

\

'

his first days and, even if they have no special meaninP to
him at that time, he is aware of them at this early ao-e,

,\

\

\lhen the infants start crawJ.inr>-, they rlisplay pref2r2nc0s
and hostilities which may last for several days.

r~evertheless,

in the toddler and nursery school r>:roups, quick shifts from

'

'\
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warm cooperation to anr,ry clashes are common.

Yet, even at

this level, the mutual help and the respect for the rir;hts
of other members of the group is stressed, and the peer
group becomes the most important "praising figure".
During the kindergarten years, the group concept and
r:roup responsibility are not yet fully developed, although
cooperative activities of the entire kindergarten, with a
little self-government of a group, already exists.
Upon entering school, and from then on, the group becomes an official as well as the emotional center.

There is

an unbroken unity of learning of content and educationa

the

peer group lives and learns together.
As a study unit, it completes a certain number of projects during the year, including informal activities which are
interwoven with classroom material.

As a living unit, the

p.;roup conducts autonomous activities such as hikes, outing and
parties - to which parents and other groups are invited.
The group also helps children give up their dependency
on adults;

they learn to take care of themselves, to clean

their rooms, set the table, take turns, to share, and be responsible for their little farm.

Work consists of a half-hour

per day for the younger and one hour daily for the older
children.

Work assignments are changed periodically to

expose the children to a variety of experiences, as well as
to maintain their interest.
School children are members of the "Children Society"
which is comprised of all groups and prades of the grammar

jP
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school.

It is characterized by self-government and Ren-

eral assembly.

Children who fail to comply with the cul-

tural norms are referred, either by the educator or by the
children themselves, to a group meeting.
of accountability to the
to deviant behavior.

~roup

becomes a

The very knowledge
stron~

deterrent

Thus, public opinion of the group,

which the child identifies with, becomes most important in
the life of the primary school child.
D.

Results.
From the mass data obtained through the findings of

many investigators, and throup;h the employment of different
psycholo?,ical techniques and methods, major trends were
found.
The first major trend is that the intellectual superiority of the kibbutz group over the non-kibbutz children is
apperent.
19651

(Golan, 1958, 19601

Talmon-Garber, 1970s

Bettelheim, 19701

Handel, 1962s

Rabin, 1958,

Amir, Saran and Priel, 19701)

Grossman, 1970.)

First, accuracy of perception, or "perception of
reality" 66 "••• an important inp;redient of intelligence and
an indicator of e~o involvement ..... 67 is significantly hip;h•
er for the kibbutz group.

Second, the kibbut

\

youn~sters

tend to emphasize small details in their perception.

\

This

points to the quality of the intellectual approach rather
66 A. I. Rabin, Growing Up in the Kibbutz ~ew Yorka Springer
Publishing Co., Inc., 1965), p. 142.
67 A. Handel, "Self-Concept of the Kibbutz Adolescent"
Psychological Abstracts, 36 (Aug. 1962), p. 644·.

\
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than the level of intellir;ence perse.

Third, the breadth

and range of content in the responses favors the kibbutz
children.
These findings are a reversal of those noted in the
infant group by both Spiro and Rabin.

Hence, even if we

accept the assumption of the relative retardation of the
kibbutz infants, this inferiority is not maintained in later
years1

rather, the kibbutz children surge ahead of their

non-kibbutz peers.
Yet, the results of a nation-wide study of scholastic
achievement in Israe168 indicated that the kibbutz students
did considerably less well than the highest urban group,
though they achieved better than the rest1

urban schools of

relatively low standards, urban schools of middle standards,
and rural schools.

These results, which are in contrast

with the findings about the intellectual superiority of the
kibbutz children are due, according to kibbutz authorities,
to the structure and the aims of the test.
These tests were designed to measure an intellectual
development

which has been specifically prepared for higher

and competitive academic achievement - without rep,ard for
what effect it has on the student's personality and social
relations.

But a kibbutz youngster spends a vast amount of

his energy becoming a
the kibbutz standards,

hi~hly

socialized person in terms of

None of the tests were able to measure

68 The Results of Scholastic Achievement. Department of
... --·· ..
___________ ·----Culture and Education. Israel, pp. 5-17 (in Hebrew).
-·~----·--~----·""-'-·---···---~-----··--"''"
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this kind of achievement.

Thus, these results might have

been radically different if these tests had been constructed
by kibbutz educators.
Another interestinp;, but not unexpected, finding
was that in over-all achievement, both ends of the distribution in statistical terms were radically reduced, while
the middle was expanded.

These findings are analyzed in

terms of the philosophy of the educational system which fa•
vors the middle•reachers as a group.
It is interesting to point out that as far as goals
and expectations are concerned, the kibbutz youngsters tend
to emphasize either short range and recreational activities,
or broader altruistic aims.

Non-kibbutz children's goals

emphasized long-range personal expectations involving more
extensive future time perspectives. 69
The second trend that was investigated, was the effects of the ideology upon kibbutz children. In general,
the results show thats
(1)
be of

Sensitivity to peer-group approbation seems to

~reater

importance in the socialization process of kib·

butz children than sensitivity to the approval of authority
figures.

The non-kibbutz children, conversely, were more

sensitive to authority figures.
19651

Rabin, 19661
(2)

(Spiro, 19551

Neubauer,

Amir, Sara and Prtel, 1970s

Tamir, 1970.)

The influence of the group in the kibbutz inc-

reases with ages the sensitivity to group

opiQi~n

becomes

69 A. I. Rabin, Growing Up in the Kibbutz (New York•
Publishing Co., Inc., 1965), PP• 133-140.

Springer

r
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r

rnore intense as the irlentjfication of the individual increases.
(Schwartz, 1958;

Spiro, 1955, 1963, 1965;

Shapira and Madsen, 1969;
(3)

Bettelheim, 1970.)

The kibbutz children have a great sense of sec-

urity within
sures.

Neubauer, 1965;

~he

group, despite the r-reat peer-group pres-

(Neubauer, 1965;

Kraft, 1967;

Bettelheim, 1970;

Tamir, 1970.)
(4)

As expected, kibbutz children were found to be,

in general, more cooperative and less competitive than their
non-kibbutz peers.

The hypothesis than an education which

places greater emphasis on a cooperative ideology will produce more cooperative behavior was confirmed. 70 In the exr.eriment, both groups cooperated adaptively under p,roup reward.
With a change from cooperative to individual reward, children
from the city began to compete in a competitive manner, while
kibbutz children continued to cooperate.
Other studies, while confirming the above result, added that under competitive conditions, the kibbutz youngsters
asked the experimenter•s permission to help each other, and
to take turns as before. 71 Upon his agreement, they immediately decided upon cooperatton and were very active in directing it.

Furthermore, there was great concern among

70 A. Shapira and M. Madsen, "Cooperative and Competitive
Behavior of Kibbutz and Urban Children in Israel," Child
Development, 1969, !~Oc609-617.
71 R. Perlis, The Groun i.n Wa s of Collective Education (TelAviv: Hakibbutz Hameuchad Publisher, 1970 ,
in Hebrm..').

r
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kibbutz children in reRard to equality of prizes. 72

They

were so concerned about sharing, that in many cases they
changed the conditions of the game thereby enabling each
child to Ret a prize.

Moreover, when - in isolated cases -

one of the children tried to compete against the others to
maximize his own immediate gain, he was restrained by the
group.
The findings also indicated that competitive behavior,
in which the individual attemps to maximize his own immediate
gain at the expense of others, was fotmd to be one of the
most frequently ptmished behaviors. 73 Conversely, generosity
and cooperation, a behavior which attempts to maximize gains
f~r

others even at some cost to the individual, were among

the.most frequently rewarded behaviors.

Furthermore, the

majority of kibbutz students show the desire to become
equal to their peers in regard to academic achievement rather
than to excel over other members of their peer-group. 74 The
Reneral desire of the students was to raise the achievement
level of their group as a whole.
A third major trend, the Oedipus Complex and its related aspects, was fotmd to be consistent with the trend of
the younger children.

The Oedipal intensity was found to be

72 M. Tzur, .. The Intimate Group" Shadmot (Tel-Aviva Davar
Publisher), 39162-68 (in Hebrew5.
73 Y. Porat, "The Ideal Concept in Three Kibbutz Generations"
~!11!.9-.tl!Qt (Tel-Aviva
Davar Publisher), 1974, pp. 69-76 (in Hebrew).
74M. Tzur,

"The Intimate Group"

,!J~td_!_, 391 62-68

(in Hebrew),
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reduced for both sexes in comparison to middle-class nonkibbutz children.

Also, the diffusion of the identifica-

tion is greater.

(Rabin, 1958, 1959, 1965s

Irvine, 1966-671

Bettelheim, 1970.)

Spiro, 1963, 196Ss

These findings are

explained by the investtgators in terms of the lower intensity in the relation to and dependence upon, the biological
mother, in which the rivalry with the father is felt much
less intensely.
Yet, while Bettelheim (1970) concludes that the pattern of a more diffused identification results in a confu·
sion of sexual roles and tmcertainty of identification,
Rabin (1965) regards it as "••• conducive to normal, nonneurotic personality development. 1175
Consistent with the trend fotmd with the preschool
children, is the clearly positive attitudes of schoolchildren toward their parents.
Spiro, 1958, 1963, 19651
Talmon-Garber, 1972a

(Kaffman, 1959·60, 1972s

Rabin, 19651

Gerson, 1971.)

Neubauer, 1965s
As expected by kib·

butz educators, their relationships are less ambivalent and
less conflictual than among the controls, and are at least
as positive as those of their cotmterparts.
The findings also proved that kibbutz parents, with
their variated shades of orientation toward kibbutz ideology
and values, have a deep influence on their childrens' value
systems and on the direction of thetr interests. 76 The
75 A. I. Rabin, Growing Up in the Kibbutz (New Yorks Springer
Publishing Co., 1965), p. 203.
76 M. Gerson, "The Family in the Kibbutz" Journal of Child
Psychology and Psychiatry and Allied Disciplines, 1974,
Vol. 15 1 1144-57.

r
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personal interests of the parents, the cultural atmosphere
and the main foci of conversation at the family encounters,
have a powerful influence on the interests and personality
of their children, not less than outside the kibbutz.
These results, according to the investigators, are due
to the usually pleasant, non•punitive, and non-threatening
contact which the child has with his family • since the educators and the group are the ones who apply sanctions.
The evidence also indicates that sibling rivalry is
less intense in the kibbutz group than in their controls.
(Rabin, 19651

Neubauer, 1965s

Garber, 1970.)

Bettelheim, 1970s

Talmon-

One of the factors which contributes to the

reduction of the intensity of sibling rivalry is that the
kibbutz child is "born" with a group of siblings with whom
he lives throughout his childhood.
The fourth major trend concerns the emotional adjust•
ment of kibbutz school children.

It was found that these

children are at least as mature, as well developed intellectually and emotionally, and
their controls.
19651

~enerally,

(Golan, 1958 1 1960s

Tzur, 1974t

Porat, 1974.)

as well adjusted as
Neubauer, 1965s

Rabin,

In most instances, the

indices employed even point to the superiority of the kibbutz
children in these areas.
Yet, there are disturbed and neurotic children within
the kibbutz.

The incidence of emotional disorders in child-

ren who are in need of help due to psychological difficulties

r

1vere rC>norted hy (;olan

77 to be five to six per (. ~nt;

by

.
7PNar:ler
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to be ten ner cent i :inn by r<affman · to be twelve to fifteen
per cent of the total children.

On the other hand, clinical

sturlies of the total Israeli child pooulation produce quite
conflictinP:
in need of

fi.~ur<.~s

as to the "averaf'\e" p::::-opo:r.tion of chi lclren

~r:-of essional

advice and care - ranginp: from one

RO

per cent to 40 per cent. ·

The differences in the frequency of emotional problems reported above are attributed to the various definitions,
diagnostic criteria and methods used by the various investio~

r;ators. '· ·

Additional factors make the comparison between

kibbutz and non-kibbutz children even harder.

First, the

problems of kibbutz children can be traced rather acci..:rately
from infancy to youth by constant
tion by objective observers.

ob.:.~~·rvation

and evalua-

Second, many kibbutzim have

an advisory and clinical ap:ency with a special educator to
screen behavior and learninp problems.
peutic helper is

acc~ssible

Finally, a thera-

to all kibbutz children, with-

out any exception or discrimination.

furthermore, the

77 s • G10.1 an,

American Journal of

"C,o 11 ect1ve
'
J~·rucat1on,
'.4
'

"

Orthopsvchiatry, 28, 1958, p. 554.

78 S. Nar,ler, "Psychopathology Among Kibbutz Children," in
Children in Collectives, edited by P. Neubauer.
Charlf!s Thomas, Publisher, 1965), p. 256.

79 P.. Kaffman,

(New Yorks

"Characteristics of the Emotional Pathology of
the Kibbutz Child," American Journal of Orthopsychi.a"!;r.Y,
42(4), July, 1972, p. 697.

ROM. Kaffman, j.btrl., pp.
Rl~A. ,

•
Kaffman, ihid.,

693-69!~.

pp. 693-691+ •
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referral of a child is up to the kibbutz and not onl;y to the
parents, which in many cases in the society outside the kib82
butz, refuse to let their child have treatment.
Therefore, until now, no objective evidence has been
brought forflard to substantiate any assumptions - either of
a greater or lesser incidence of the emotional disturbances
in kibbutz children as compared with a like number of children of this age outside of the kibbutz.
'.rho severity of emotional problems, the distribution

of diagnostic groups and the symptomatic manifr:stations were
found to be the same as observed in children and adolescents
raised in the traditional Western family.

No clinical entity

recognizable as a specific or prevalent emotional disturbance
of kibbutz cl1ildren was found.

Rather, most psychiatric diag-

nostic categories detected among Western tradi tirmal fa..t11ilies
are also found among kibbutz children, 83
Hence, it was suggested that non-organic child ps;ychopatholo~;

in the kibbutz, as elsewhere, depends primarily on

the family constellation,
82

" ••• we may say that tho factors

Kaffman, "Compari tive Psychopathology of Kibbutz and
Urban Children," in Children in Collectives, edited by
P. Neubauer. (New York: Charles Thomas, Publisher, 196.5),
p. 261-264.

iv.•

8 3rr. Kaffman, ibid., pp. 266-268.
also
I . Kaffman,
"Characteristics of the Emotional Pathology
of the I\ibbutz Child,'' American Jou~_.of Orthops,ychiatry,
42(4) July, 1972, pp. 700-701.
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A.

'11 0

EIGHT.tIBr~

YEAHS OF AGE

'I'he School.
After graduation from Primary School, the group as a

whole is transferred to the i: osad (High School), which is
regularly composed of youngsters from several ne·:,rb,y kibbutzim.

The Losad is located in an entirely different loca-

tion, physically remote from the kibbutz living area.

The

organization is similar· to that of the Primary School.
Aside from the individual grade dormitory-classroom
buildings, which both boys and girls share, the:c ·.: is a central dining-room which also functions as a cultural and social
center for the adolescent society.
Yet, an important change in the lives of the youngsters takes place at this time1

(1)

The old group is split up, and the youngsters

form new groups comprised of children from tho nearby kibbutzim and of "outside" students (those who utilize the N:osad
as a boarding school),
(2)

The youngsters begin to worl:: in the kibbutz econ-

omy (from one and a half to three hom.>.:; :pe:;..·

ja~·,

depending on

their age) together with the adult members of the kibbutz,
This gives them opportunity to experience work in almost
every branch of the kibbutz economy, so that upon graduation

67

they can elect to work in the branch which most interests
them.
(J)

For the first time, the youngsters encounter

important male figures other than their fathers, as most
of the educators on the

~;osad

are men.

The curriculum of the rf'osad reflects the self-image
of the kibbutz as a socialist society of farmer-intellectuals.

The emphasis is on humanities, science and the arts,

particularly on the social implications of knowledge •
••• acquaintance with processes in science and social
thought, especially as directed toward some selected
fundamental problems; taking a position on questions
of actual social and political life ••• "

84

An important supplement to the educational curriculum
is the network of "Chugim" (circles).

'fhese are informal,

voluntary groups formed by youngsters to explore various subjects which are not included in the curriculum.

The Chugim

give those youngsters with special interests, the opportunity
to work and get even more knowledge in the subject areas of
their choice.
The responsibility of the educator, as in the primary
school, includes not only the teaching of the academic subjects, but also the intellectual, emotional and social growth
of the youngsters.
'l'he functions of the metapelet now amount only to the
caretaking of the physical well-being of the youngsters and
their dormitory facilities.
84r-.· • Segal, "On Learning Processes" In Children in Collectives, edited b~ P. Neubauer. (New Yorks Charles Thomas,
Publisher, 1965), p. J44,

lJ.

rhe Role of the group and youth movement.

1

As in the case of the Primary School, but even more
so, the group has a considerable authority over its members.
It constitutes a very influential socializing agent.

Levo-

tion to duty, a volunteer spirit, and significant achievement
in the work sphere are ba:::dc requirements for winnine the
appreciation of the peer group.

The group is so influential

that an acceptance or rejection by one's peers becomes an
important source of positive or negative self-evaluation.
The group exercises its authority by various institutions.

One of the most important of these is the weekly group

meeting, which has the ultimate authority over the individual.
Another ins ti tu ti on is the Group Committee which, with the
assistance of the educator, handles most of the social and
technical problems that arise within the ,_; ·oup between meetings.

Other committees are responsible for almost all of the

non-academic facets of the students' lives - including disciplinary problems.

The various group committees have consider-

able power, including the power of expulsion.
'I'he social control over the individual is exercised
either by informal control; criticizing the offender privately, or by formal control; by the group or by the entire
student body.

In th is case, they have the authority to call

the offender for hclarification," ordering him to conform,
and finally, they may impose sorr.e sanctions.
'I1he kibbutz adolescent is bound, both socially and in
his standards of values, to his peer group.

The group, in

()9

turn, reflects the essential norms of social behavior anrl
moral values of the kibbutz adult model.
Structurally, the Youth Movement, a hir:hly visible
phenomenon in Israel, consists of groups.

The p.roups, in

turn, constitute "nests" - branches of the national movement.

Each group has a leader who is a member of an older

r:roup in the hir:h school.

I:.i. the "nest," unlike in the hir:h

school, decisions are made for the students, not by them.
The fact that the "nest" is part of a national movement enables the youngsters to meet officially with younr:sters from many different localities • includtnp; city dwellers.
They participate together on special occasions such as hikes,
overnir:ht campinr- trips and celebrations.
Because of the numerous activities and interests, the
kibbutz adolescents spend less time in the family circle.
Nevertheless, the 1ffectionate ties to the family are maintained and continued.

c.

~ults.

As was mentioned in previous chapters, kibbutz children made notable advances durinr: the years between infancy
and pre-adolescence - both in intellectual development and
oersonality maturtty.

This placerl them i.n a fairly favorable

position when compared wt th non-kibbutz chi ldrr=:n of similar
ape.

The important questions which arise area (a) whether

such advantaP:es are transitory, or do

t.l1py

rather persist

throup,h later years and presar:e adclescent and adult development and

status~

and (b) whether the psycholop:;ical

r
I
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charactGristics necessary for the survival of kibbutz culture;
identification with the p;roup, a sense of security within the
~roup,

the absence of intense personal success, and a willinp-

ness to assume social responsibility - are achieved by high
school younp;sters and young adults on the kibbutz.
Intellectually, kibbutz adolescents function at least
as well as their non-kibbutz peers •
• • • It cannot be said with any dep;ree of certainty
that the kibbutz p.roup is, in fact, superior to the
non-kibbutz group in the intellectual sphere. However, we certainly could not make a statement in the
opposite direction ••• in the verbal sphere at least,
the kibbutz r-.roup is as intellp;ent as, and probably
85
somewhat superior to the non-kibbutz group.
Other investigators, while confirminp, Rabin's findings, added
that in terms of verbal fluency and productivity - which is
related to intelligence - the kibbutz group's superiority is
·"'>'

evident. 00

The kibbutz adolescents show greater range and

complexity of ideas, and more interest in eddc·ation and intellectual pursuits than do their controls.
An interesting finding emerged from an Army surveys

no

kibbutzniks were found to be in the 20 per cent of soldiers
with the lowest intelligence ratings

40 per cent of kib-

butzniks were in the highest rating, as against 28% in the
r-eneral population. 37
85

A. I. R.abin, Gro.wtn::> Up in t:he Kibbutz (New Yorks

Publishing Co., 1965), p. 150.

Springer

~6

,, Y. Amir, S. Saran, and I. Priel, "Perceptual Articulation,
Social 1.zation Patterns and Task Eff"ectiw~ness" MeP;af!lQ!.,
(Jerusalem1 The Henrietta Szold Institute, 1970), p. 264

(in Hehrm·.r).
27

·'\d justmcnt and Prof'lotion of Soldiers From Ki bbutzirn" Megamot (Jerusalerna The Henrietta Szold Institution, 1963), pp. «t?-?1 (in Hebrew).

Y, Amir,

11
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Additional relevant evidence (Ha.ndel, 1962;

1965;

Barnett,

habin, 1965) indicates that there is no significant

diffen~nce

among adolescents in the kibbutz and non-kibbutz

peers in regard to self-concept and in the concept of ideal

self.

However, there is evidence of less strone personal

amibition, in terms of vocational or professional advancement, i.n the kibbutz group.

Yet, ambition in the direction

of personal, cultural and intellectual growth

~eems

to be

present to a higher degree in the kibbutz group than among
their controls.

This trend is consistent with the findings

obtairc:c: with the kibbutz children of the Primary School.
As far as personality structure is concerned, contradietary evidence as to the specific characteristics of the
k5_ :_butz youngster was obtained.

According to Bettelheim (1969) 88 the "typ5oal" kibbu"tz adolescent appears to be decidedly introverted, emoti onallJ' insecure, inhibited and shy w.i th strangers or with
members of the kibbutz outside of his own age group.

He

lacks personal identification and is intellectually depleted,
with unif orL 5_nterests, narrow horizons and little originality.

I oreover, due to his "flat" personality and the shal-

lowness of his emotional attachments, he seems to he unable
to project himself into the feelings or deep personal experiences of others, nor is he able to accept any viewpoint but

88 B. Bettelheim, Children of the Dream
Books, 1970), pp. 266-289. ·

(New Yorks

Avon

r
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his own as valid.

The kibbutznik, according to Bettelheim,

is characterized by dogmatism, self-righteousness, and has
a limited capacity to deal 'vvi th hypothetical que;_ tions that
question his values or his way of life.
Dettelheim's conclusions about a hypothetical homogeneous type of kibbutz youngster, possessing a cluster of
traits constituting a dogmatic personality, gave rise to
many investigations.
'l'he first probl1J_;-1 dealt with was whether or not there
is, in reality, an archetype of a kibbutz youngster. Karcus
et a1. 89 observed a group of kibbutz adolescents and young
adults.

This investigation included an analysis of 201 beha-

vier i terns embracin{ "iine categories of temperment, and confirmed what parents and educators in kibbutzim take for
granted:
youngster.

there is no model pursonali ty p:;:·ototype of a kibbutz
Each child has his own particular pattern of dev-

elopment and his own predominant tempermental traits, despite
the relative similarity of environmental factors.

These

findings were confirmed by most experts in the field. "•••
They (i.e., kibbutz youngsters) exhibit a wholesome personality ••• Their personalities vary over a wide range of intellectual, artistic and emotional types ... 9°
B9J. r.arcus, A. Thomas, and S. Chess, "Behavioral Individuality in Kibbutz Children" .,. r....s....r .....a....e_l_A_nn........,a....l...,s_o_f_P_s...v....c.....h..__.i....
a ....
t .....
r ....
y
and Related Disciplines 7143-54.

9°s.

Golan, .,Behavior Hesearch in Collective Settlements in
Israel" American Journal of Orthopsychiatry 28:552, 1958.
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in reality, there is no such thing as an archetype of kibbutz sabra, but a wide spectrum of diverse
personality patterns that makes it very si·•1ple to
find confirmation for the theoretical hypotheses one 9 .l
happens to believe in.
Furthermore, most of the Israeli investigators feel that the
reports
••• portraying a hypothetical, homogeneous type of kibbutz sabra, have emanated mainly from authors whose
representations of the adolscent personality structure
were drawn up following a brief visit to a kibbutz frequently without knowledge of the lan?uar,e, and
mainly on the basis of casual observations, anecdotal
data and psychometric responses of an unrepresentat 1ve sample of adolescents in the absence of adequte 91
control studies.
·
The other problem investigated thoroughly was Bettelheim' s conclusions rep,arding those aspects of dogmatic selfrighteousness and lack of flexible evaluation, which contradiets all the ideals which the kibbutz stands for.
We aim to cr·eate a type of human being who looks with
kindness upon his fellow ••• expects the best of him
••• does not hate or seek to make capital out of his
colleagues' weaknesses. We wish to achieve a real joy
of livinR within our society, a spirit of creativity,
a love of humanity and Israel, a readiness to help
others, to volunteer for public duties ••• We wnnt each
member to make demands on himself, but to concede to
others to be the first to assume obligations and the 93
last to claim rights.
The question asked was whether all the educational
aims of the kibbutz - morality, equality, idealism, humanism,

91M. Kaffman, "Characteristics of the Emotional Patholop:y of
the Kibbutz Child" American Journal of Orthopsychiatry 42
(4), July, 1972, P• 694.
92 M. Kaffman, ibid., p. 693
93 s. Tamir, "Everday Life in the Kibbutz" Ahva
Cooperation Press, 1974), p. 26 (in Hebre;r:-

(Jerusalems

and eroup responsibility - were achieved, not only ideally,
but in reality.9 4 Or had they failed to reach these aims,
having as the end-product of kibbutz education an authoritarian, intolerant and closed-minded person.
The dominant finding which has emerged from the mass
data obtained, was the significantly higher score on dogmatism obtained by the city dwellers - Israeli subjects, and
Jewish and non-Jewish subjects in the United States - as compared to kibbutz youngsters.95

The data suggests that the

kibbutz youngster is less authoritarian, more tolerant, and
more open-minded than the city dweller;

exactly the an.ti the-

sis of a dogmatic personality.
Furthermore, the kibbutz youngster was found to be
capable of forming deep emotional attachments, and in addition to richness of inner life, 96 richness of fantasy and
expression and capacity for imagination, he had greater spontaneity, 97 Also, kibbutz adolescents tend to be more secure and

94 r;;, Gerson, J.::ducation and Famil in the Kibbutz
Israel: Hakibbutz Haartzi, 19 8 , p. 17.

{?v',erhavia,

95L. Pirojnekoff, I. Hadar ad A. Hadar, "Dogmatism and Social Distance: Cross-Cultural Study'' Proceedings of the
78th Annual Convention of the American Psychological Assn.,
1970, pp. J2J-J24.

96r. Oren,

Humanism in Kibbutz Education (Tel-Aviva
butz Harneuchad, 1973), pp. 6-10, (in Hebrew).

Hakib-

97 A. I. ;,:abin, Growing Up in the Kibbutz (New York:
ger Publishing Company, Inc., 1965), pp. 149-163.
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less anxious and inhibited, and responds with r:reater soeerl
.
.
98
when confronted with new situations.

Moreover, the tests administered to youth in the army
showed that kibbutz soldiers had better results in situational
field problems and in differential perception - ability to
improve, show independence and decisiveness - than did the
city dwellers. 99

They also evidenced an uncommon aptitude

for leadership and individual initiative, combined with a talent for accomodating themselves to different social environments, and were able to act creatively when alone as well as
.
i ons. 100
i n ~roup situat
These results seem to explain the fact that the number of kibbutz members in the officer corps of the Israeli
Army has been very much out of proportion to population ranking (about 40 per cent).

The tragic result of this discrep-

ancy is that not only was the number of officers among those
who fell in battle disproportionately high, but that the kibbutz movement paid a high price for the national and moral
education it had given its children. (About 25 per cent of
the casualties in the Six Days War 101 and about 40 per cent
99

· M. Grossman, "Children of Reality" Israel Horizons, Vol. 8,
No. 7 (August-September, 1970), p. 19.
99Y. Amir, "Adjustment and Promotion of Soldiers From Kibbutzim" Megamot (Jerusalema The Henrietta Szold Institute,
1968), pp. 85-91 (in Hebrew).
lOOA Sociolop,ical Survey. Zahal (the Israeli Army).
(Tel-Aviva December, 1973), pp. 4-5 (in Hebrew).
lGUDfhe Casualties in the Six Da s War
Print Office, 1967 •
in Hebrew •

(Jerusalema

Haaretz
Government

7()
•
•1
o.f t h em in
t 1-ie y. om r-. ippur .var 102 were 1.-a• bbu t znLzs.
TY•

'"

)

The

superiority of the kibbutz soldiers over their non-kibbutz
peers, and their great influence - much out of proportion to
their number - in the officer corps, caused the army authorities to want to persuade the kibbutz movements to allow their
youngsters to serve longer than the regular compulsory national service period. 103
The differences in favor of kibbutz soldiers were found
to be only partly attributable to better qualifications; other
differences being associated with personality variables due
to kibbutz education and way of life. 104
.'\s a matter of fact, certain branches of the Army (such
as the Air Force or special dangerous units which involve personal risk) which need a "better type" of man, consist mainly
of kibbutzniks who volunteer for these jobs without any benefit or recognition,

By "better type" of man the Army means

not just physically or intellectually, but specifically in
qualities of personality.
r~ost

experts in the field find that, as far as the

overall adjustment is concerned, kibbutz and non-kibbutz adolescents do not differ markedly.

The kibbutz adolescents

are judged to be at least as mature and as well adjusted as
102 rhe Casualties in the Six Days War
Print Office, 1974) (in Hebrew).

(Jerusalem1

Government

lOJT. Alon, "The Embattled Kibbutz 1 A. Sociolo~ical Survey"
Haaretz (Tel-Aviva February, 1974), p. 3 (in Hebrew).
lD 4y, Amir, "Promotion of Kibbutzniks in Zahal (Israeli Army)"
Megamot (Jerusalema The Henrietta Szold Institute, 1973),
pp. 93-95 (in Hebrew).
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their peers in the ordinary family setting.
Hapaport, 1958;

ha.bin, 1965;

1970;

19'?0;

Grossnan,

(Kardiner, 199:,;

;)teinbach, 1967;

I\ af:frnan,

1970;

Amir,

bettelheii:n,

1973. )

• • • it is our firm belief that, taken as a who:. 2, this
r:r,roup ••• whom we have followed for twenty years, does
not exhibit exceptional features in the incidence of
105
~athology.
On the contrary,

"... they have fewer seriom:i problems than

do children from comparable non-kibbutz settings. 11106

The

kibbutz aoolescent is " ••• less neurotic than his American
counterpart.

He is not at odds with his soclety, nor is he

delinquent."l07
It is interesting to note that the incidence of antisocial types of personality disorder was extremely low (one
per cent) as compared with a parallel group of non-kibbutz
adolescents {seven per cent).

r·:oreover, as nge increases,

the frequency and intensity of aggressive symptoms gradually
declined among kibbutz youngsters. 108
ir1 here

is also evidence that the level of adequate adjustment :ls mainta.inAd b··.vond the period of adolescence • 10 9 The
105

r·;. Kaffman,

"Characteristics of the Emotional Pathology
of thG J~ibbutz Child'' f\ue:cican :;·,-yu.rr.al of :.Jr'thors ·~hiatr
42 ( 4) J"uly, 1972, p. 69 •

l0 6 Ibid., p. 698,
l07B. Bettelheim, Children of the Dream, as cited by r.... Gross:i:;;a.r,, "Children o:f Heality," Israel Horizonn, Vol. ~.8,
~~o. 7 (August-September, 1970), p. 15.

10811

ill I

Kaffman, Ibid., p. 704.

l09y .. Jurir, "Prorr;otion of Ki bbutzniks in Zahal", ibid.,
pp. 65-67, (in Hebrew).

8VirlPnce for this is the relative::> success of a randomly selectPrl s;1,r11nle of

~dbbutz

soldiers in passinr: the test to he

chosen for the officers' traininp: course.

Certainly, emo-

tional stability and adjustment ts, by implication, one of
the important selective criteria for leadership positions in
any army.

Furthermore, no tncidence of war neurosis was

fmmd among k.i bbutz younr;sters since the War for Independence

in 1047.

(The Yorn Kippur War was not includ<?d in this survey.) i·; .,

These findings indicate that
•.• the kibbutz system of education provider; ac'!equate
means for socializing and positive models of identifi.cation, so as to modify and attenuate both reactive 111
and structured patterns of antisocial behavior.
In the area of sexuality, the findings indicate that
the kibbutz adolescents are more repressed than their non-kibbutz peers, and are consciously opposed to immature expression
in this area •
••• It would appear that sex taboos are much stronger
for the ldbbutz P,roup. This fact, in turn, may be
responsible for greater suppression or repression of
se,mali ty and• the ref ore, p:reater embarrassment and 112
sensitivity to heterosexual.social relations.
One very interesting fact worth mentioninr; is that there

is no delinquency, homosexuality or drug-taking among kibbutzreared adolescents.
llOA Sociolof~ical Survey. Zahal (the Israeli Army). Haaretz
(Tel-Aviva December, 1973), p. 5 (in Hebrew),
111M, Kaffrnan, "Characteristtcs of the Emotional Patholop;y
of the Kibbutz Child" American Journal of Orthopsychiatry
42(4), July, 1972, p. 704.
112A. • .t. r-, ,ai)J..n,
'- •
'"'
•
Up i n the r,.i bbu tz (•1,rew
Y ork s
,.rowine
,
P-er Pu~)ltshin~ Company, Inc., 1965), p. 177.
T
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•
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An additional area which was

thorou~hly

investir;ated

was the area of group life, with all its various aspects.
Major trends are revealed by the mass data1
(1)

The importance of the educational proup as a soc-

ializinp: agent increases steadily with age, and replaces parents and educators as the interpreters and enforcers of their
moral code.
(2)

Kibbutz adolescents are much more sensitive than

their non-kibbutz peers to the opinion of their group.

Yet,

they will " ••• not follow the leader.

They have their own
persona1 op i n i onsJ t hey oppose t he op i n i ons o f ot h ers ••• .,113
(3)

Kibbutz adolescents experience great security

within the Rroup.
(4)

Possessiveness, acquisitiveness and

strivin~

for

personal success are minimal.

Those who leave the kibbutz
" ••• r.::Lr;?ly leave because of any wish for property. 11114 Even

friendship was found to be defined in terms of character and
behavior rather than in terms of personal gain. 115
Yet, Raven and Leff found that "••• contrary to expectations, difference in kibbutz ideology did not significantly
affect cooperation in the game." 116 Rather, kibbutz youngsters
113 P. Neubauer, Children of Collectiyes (New York1
Thomas Publisher, 1965), p. 204.

Charles

114 B. Bettelheim, Children of the Dream (New Yorks
Books, 1970), p. 300.

Avon

115A. Rabin, Growing Up in the Kibbutz (New Yorks Sprin?er
Publishing Company, Inc., 1965), p. 177.
116 B. H. Raven and W. F. Leff, "The Effects of Partners'

Behavior and Culture Upon Strategy in a Two-Person Game"
Scripta Hierosolyrnitana Publication (Jerusalems The
Hebrew University, 1965), Vol. XIV, pp. 149-165.

r
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.. • • •

tended to follow an essentially competitive strategy,

• var:;,·ing d egre,.,,...
in
.. "' ••• .. 117

However, these findings are

due, according to the investigators themselves, to the fact
that the kibbutz youngsters saw the situation structured as
a game in which competition or personal achievement is
acceptable and legitimate within kibbutz ideology, rather
than a try for the best absolute score, or as a means to
the attainment of some competitive goal.
(.5)

.Sxcellence was found to be motivated by social res-

ponsibility, in which the group as a whole will benefit.

The

youngsters are highly motivated to work for the welfare of the
entire society.
The fact that the group in kibbutz life replaces parents
as interpreters and enforcers of moral values does not detract
from the positive attitudes which kibbutz youngsters have toward both parents.

{Rabin, 19.58, 19651

man, 1959,.. 1960, 1972 f

Bar-Yosef, 19.59;

Golan, 1960 r Talmon-Garber, 1972.)

K.aff-

Con-

sistent with the trend found among the younB:er children, it was
found that the attitudes of kibbutz adolescents are at least
as positive as those of non-kibbutz adolescents.

It was found

that not only do they not drift away from their parents as
118
Spiro
claimed, but on the contrary, the impact of the parents'
value or.Entation on the kibbutz youngsters is much greater than
on their nonll7B. H. Raven and w. F. Leff, "The Effects of Partners'
Behavior and Culture Upon Strategy in a rwo-Person Game"
Seri ta Heirosol mi tana Publication (Jerusalem: The
Hebrew University, 19 5 , Vol XIV, pp. 149-165.
1

llS:,i.. •

•
.w. • •-~-::ip1ro,

:-1} i ld ren o f th e L1 bb u t z
01

University Press, 1958)

•r •

pp. 337-342.

(Cambridge1

Harvard
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:<ihbutz counterparts.
mon-Garber, 19721

(Golan, 1960;

Kohen-Raz, 19731

Neubauer, 1965r
Gerson, 1974.)

TalEven

the decision of the kibbutz youngster to stay in the kibbutz
or to leave it was found to be greatly influenced by the
attitudes of the parents. 119
In the light of the importance placed by the entire
kibbutz movement on the equality between the sexes, investi~attons

were made to find ( 1) what are the actual achievements

of kibbutz women, (2) whether the educational settinr, of the
kibbutz actually provides equal chances of development for
both sexes, and (3) to what extent has it succeeded tn giving
the young women of the kibbutz the opportunity to choose the
role they wish to play.
In r,eneral, it was found that significant change in the
social status of women has been achieved in the kibbutz.

The

changes can be summarized as follows1
(1)

Women in the kibbutz are no longer economically

dependent on men.

Since every woman works at a job, there is

full 8Conomic equality.
(2)

The conflict created by women having dual roles

(working at a job outside the home and also
the home) has been resolved.

takin~

care of

They are not afraid of loosing

their jobs because of time they may have to take off from
their job because of the children, nor are they afraid of
neglecting their children while working outside the home.
119R. Kohen-Raz,

"The Way of the Adolescents" Megamot
(Jerusalema The Henrietta Szold Institute, 1973), pp.
38-45 (in Hebrew).

F
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Yfomen are not burdened with household tasks, as

( 3)

are the women in traditional families.

The main tasks. such

as cooking, laundry, shopping, etc., are provided by the kibbutz, and the remaining jobs are divided between the spouses.
(4)

The

educational setting, based on a dual-centered

syste!n, meets the needs of i1oth children and parents.

1960s

Talmon-Garber, 1962;

Da11on, 1967•

Gerson, 1971;

Kibbutz, 1972;

Gilai, 1962s

(Golan,

Galili, 1967;

Social Research Genter of the

Rosner, 1973.)

Yat the conviction of the kibbutz founders that the
changed social conditions would quickly bring a·bout a decisi v:~ change in the traditional feminine character was not

fully achiaved.
First, equ.alit;y in occupational activities in the kibbutz. has not 'been achieved,

In practice, there is a clear

division of work between men and women.
Social

~~eaearch

\LTold'oerg, 19691

Genter of the Kibbutz, 19711

Padar.. -.1.~isenstark, 19?}1

Rosner, 1973·)

Gerson, 1971 J

The men

at~e

con-

centrated in the lncome-producing branches, and the women in
services:

in the

car~

and education of the children and in

household activities •
• • • 'I111e di vision of labor between the sexes is paradoxically even more clear-cut and •traditional' than
in the rest of Israel: 79 per cent of kibbutz women
(as opposed to only 39 per cent of the total Israeli
women-power) work in either education and child-care 120
or in service occupations.

120

n. Padan-Eisenstark.
Intern.at~ona)...

"Girls' Education in the Kibbutz,"
Be.Yle!f ,of Ed,µcati.on. Vol. 1, 1973, p. 121.

8.3

The impact of the actual division of labor between
the sexes, especially in light of the fact that there still
exists on kibbutz the ideological distinction between the socalled productive tasks (which are hiphly esteemed), as ap,ainst
the service occupations (which are regarded as a necessary
evil).

This is a frustration for many women - particularly

young women.

(Gerson, 19711

Rosner, 19731

Padan-Eisenstark,

1973.)
Job involvement was found to be weaker among young women in the kibbutz than among men, and when a conflict between
job and family is created, a preference is given to the latter. 121
As for the girl in the kibbutz, it was found that she
reflects some of the dissatisfactions of the women, compared
to the relative satisfaction that men experience in collective
education.

While kibbutz education, with its age-group organ-

ization, is found to be suited psychologically to the needs
of

youn~er

children of both sexes, the advent of adolescence

brinps disharmony between ideology and actual role allocation of the girls and their aptitudes and interests start to
break down.
First, the study subjects and extra-curricular activities are predominantly patterned after male interests with the consequence of a r,rowing passivity of or withdrawal
of the adolescent girls from many activities.
Padan-Eisenstark, 19731

(Gilai, 19621

Rosner, 1973.)

121 M. Rosner, Summary of Research Qn the Women Members of
the Kibbutz, (Givat Haviva, Israeli Social Research
Center, 1973), pp. 13-25 (in Hebrew).

Second, the work assignments, in which "••• the incongruity between the educational ideology of equality and the
kibbutz reality is most apparent" 122 cons-;i tute

f'

major

source of tension.
Thus, though it seems that there have been many advancements made by women in the kibbutz, the problem of girls•
education and women• s roles have not yet been coi:;1pletely
solved,
Another area that interested the investigators was
the integration of second and third generations within kibbutz life.

There seems to be agreement that individuals who

grow up in the kibbutz, in general, are adapted to its collective wa:y of life, and continue to live there in adulthood.
The average percentage of those people who left kibbutzim in 1969 reached fourteen per cent altogether, of which
kibbutz-reared individuals constituted only 2.9 per cent. 12 3
The problem causing most concern in the relationship between
the generations is not the danger of the second or

~~ird

generations leaving, but how they remain and integrate with
the older generation.
The findings disclosed that the integration of the
young members was rapid in the field of practical work in

the kibbutz, and did not cause many problems, especially in
1220. Padan-Eisenstark, "Girls' Education in the Kibbutz,"
International Review of Education, Vol l, 197:3, p. 12J.

s·mary

12 3rv:. Rosner,
of Research on the Women Members of
the Kibbutz CITvat Haviva, Israeli Social Research Center. 1963), P• 4.

r
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branches of work in which the youngsters were
sibility.124

~iven

respon-

Most of the men found their place in industry

and agriculture, and the women in education and services.
After their military service, only 25 per cent of the yolID.g
people returned to the jobs they had held before going into
the Army.

The rest took on other jobs, at their own request.

Satisfaction in work was f olID.d to be much higher in
the

yolID.~er

generation than in the older one.125

While 65

per cent of the older members claimed that "they f olID.d themselves" in a particular job as a result of kibbutz initiative rather than their own choosing, 84 per cent of the yolID.g
generation maintained that they work in a field in which they
wanted to work.
One basic fact that became evident to the researchers
was that a high percentage of the second and third generation remains in the kibbutzim and integrates into the daily
life.

This fact also insures the older generation that the

implementation of the kibbutz basic values of justice and
social equality, were achieved.

124

M. Rosner and N. Cohen, Research on Kibbutz Society
(Givat Haviva, Israeli Social Research Center, 1974),
pp. 16-20.

125M. Rosner and N. Cohen,

Ibid., pp. 28-30.
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CHAPTER VIII
CONCLUSIONS

Any system of education can be judged in any number
of ways, but at least two of them seem particularly import•
ant and relevant to our study1
(1)

How well does the system of collective education

achieve what it was designed for.
(2)

How successful is the system for both the indi-

vidual and his society.
In order to find out whether kibbutz education has
reached its goals, the results obtained by the various investigators were compared with the expressed goals of the collective education.
(1)

The conclusions are1

Group life and group values are internalized in

kibbutz youngsters.

They identify with the group, value it

more highly than their individual counterparts, subordinate
their individual interests to the interest of the group, and
their individual motivation is directed toward the promotion
of the group as a whole.
It seems that all aspects of "collectivisitic cohesion"
are fully achieved.
(2)

Kibbutz youngsters are less competitive and more

cooperative than non-kibbutz youngsters.
eration has been fully ach:ieved.

It seems that coop·

r
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(3)

The kibbutz youngsters have a sense of security

within, and belongingness to the group, as a result of having a common goal, common strivings and common group activities.

The group gives meaning to their life, and fills the

social vacuum, and prevents its consequences of selfdestruction.

(4)

The drive of kibbutz youngsters toward private

posessions is minimal.

Communal property for this age group

is not an idea defensively or consciously embraced, but only
a normal way to live.
It seems that the aim of abolition of private property has also been fully achieved.

(5)
been reached:

A

significant change in the status of women has
a fully economic and social equality, resolu-

tion of the "equal roles" (job and housework), and freeing
of women from the burden of household chores.
Yet, equality in occupational choices and activities
has not been fully achieved.

Rather, due to the limited

occupational choices available for women in a predominantly
agricultural community, the lack of freedom in vocational
and occupational choice puts the kibbutz women in an even
more perplexing situation than their urban counterparts.
(")

_,_:he

love of kibbutz youngsters for the State and

the Jewish nation is apparent.

Their love is deep and unques-

tioning, and they strive to do everything in their power, up
to the point of self-s< l...':cifice, to further the development of
the State.

88

It seems that the answer to the first question is very
clear.

The child who is brought up on the kibbutz values and

within the tmique educational setting, and who is tm.hampered
by the existence of contradictory values outside kibbutz
boundaries is indeed equipped with the necessary values.

He

ls geared to live within the commtmity which reared him.

It

is apparent that collective education has been successful in
the internalization of, and commitment to, social standards
and ideology which are necessary to the survival of the kibbutz culture.
This leads us to the second problems

whether the col-

lective education also develops a personality structure which
could be labeled "healthy," "integrated," and "adjusted."
The conclusions, based on the analyses of the mass data
obtained by the various investigators, area
(1)
exist.

A homogeneous type of kibbutz yotm.gster does not

Rather, despite the relative similarity of the envi-

ronmental factors, there is a wide spectrum of diverse personality patterns.

Furthermore, the adherence to group values

does not have an adverse
~inality,

and creativity.

~ffect

on individual initiative, ori-

The kibbutz younRsters were fotm.d

to be less authoritarian, more open-minded and more tolerant
than the city dwellinP, yotmgsters, as hypothesized.
(2)

No psychiatric syndrome peculiar to the kibbutz,

nor any particular cluster of symptoms typical to or prevalent in kibbutz children was found.

Rather, the usual psy-

chiatric syndromes observed in the conjugal family were also
observed among kibbutz yotm.gsters.

r
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(3)

The kibbutz youngsters are judged to be at least

as mature, as well developed intellectually and emotionally,
and generally as well adjusted when compared with non-kibbutz
youngsters.

It seems that multiple mothering, as it is prac-

ticed on the kibbutz, does not have the adverse effect upon
personality development and character structure as predicted
by concepts such as maternal deprivation, separation anxiety
and impairment of basic trust.

Despite some minor temporary

difficulties in the early development patterns, the kibbutz
youngsters are found to be happy, adjusted, mature and intelligent young men and women.

(4)

As hypothesized, certain skills and controls

which depend on learning and reinforcement - particularly in
the interpersonal area - developed earlier in kibbutz children.
They are intensified in adulthood in a greater degree than
for non-kibbutz people.

Early emotional independence and

self-reliance, combined with curbing aggression, learning
to cooperate and share, and participating with the group are
characteristics of the very young child in the kibbutz.

These

skills and controls, on the other hand, are required and developed at a considerably later age in a child who grows up in
the traditional family setting.
(5)

Despite the lower Oedipal

intensit~1

and diffusive-

ness of identification experienced by kibbutz children, the
kibbutz youngsters were found (a) to have a positive relationship with their parents - not less than the non-kibbutz

90
youn~sters,

as hypothesized, and (b} to assume their sex

roles in an unimpeded manner, quite adequately, as parents
and as members of the society.
It seems that the answer to the second question is
ai ~30 apparent.

The kibbutzniks are intelligent, efficient,

productive and functioning farm workers, who enjoy their
work and are rooted in their community and in the
society of Israel.

lar~er

They are adults with a sense of values

that assures the implementation of those values.

They are

motivated to carry on the basic features of kibbutz culture
• its collective ownership, distribution according to need,
agricultural work, collective rearing of children, and devotion to intellectual and aesthetic values.
The kibbutzniks are neither utopian, nor an elite
group, nor are they stunted men.

They are simply the end•

product of their educational system which integrates the
economy, the cultural and the political forces into a unique
social fabric.
Collective education is a necessary result of the
special needs of the kibbutz.

It has been formed and shaped

in accordance with these needs.

However, several aspects of

collective education seem to have a significance which reaches
beyond the limits of kibbutz society, and relates to universal trends within modern society.
To what extent do the results obtained suggest gen•
eral principles concerning the relationship between child-

91
rearin~

and personality development?

Are they applicable

to societies other than the kibbutz and beyond the bounda•
ries of the society and culture in which the investigations
took place?

Considering the importance of these problems,

it is suggested that a thorough

investi~ation

will be con-

ducted in order to reach the proper conclusions.
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